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La	pedagogia	del	oprimido	pdf

During	the	Great	Depression,	financial	elites	translated	European	fascism	into	an	American	form	that	joined	high	capital	with	lower	middle-class	populism.	These	American	Forces	Information	Service	posters	shared	via	JSTOR	by	The	University	of	Alabama	in	Huntsville	offer	us	the	wisdom	we	didn’t	know	we	needed.	An	interview	with	Margaret	Geoga,	an	Egyptologist	who	examines	“wisdom	instructions”	to	see	how	their	interpretation	differs	between	readers	and	over	time.	Follow	these	first	steps	toward	success	with	your	new	research	project.	“Lesya
Ukrainka”	was	a	carefully	considered	pseudonym	for	a	writer	who	left	behind	a	legacy	of	poems,	plays,	essays	and	activism	for	the	Ukrainian	language.	Page	2	The	icon	indicates	free	access	to	the	linked	research	on	JSTOR.	When	Frank	O’Hara	died	in	1966	at	the	age	of	forty,	he	left	behind	a	vibrant	community	of	writers	in	New	York	City—one	he	had	already	begun	to	shape	and	influence.	Ted	Berrigan	memorialized	O’Hara	in	The	East	Village	Other	(the	obituary	is	included	in	full	below),	writing,	“The	loss	of	the	poet	can	be	compared	only	to	the	equally	tragic
early	deaths	of	Guillaume	Apollinaire	and	Vladimir	Mayakovsky,	the	two	poets	in	this	century	perhaps	closest	to	Frank	O’Hara	in	style,	spirit,	and	stature.”	O’Hara	himself	reflected	on	his	distinctive	style	in	Personism:	A	Manifesto	(also	included	below),	explaining:	Personism	has	nothing	to	do	with	philosophy,	it’s	all	art.	It	does	not	have	to	do	with	personality	or	intimacy,	far	from	it!	But	to	give	you	a	vague	idea,	one	of	its	minimal	aspects	is	to	address	itself	to	one	person	(other	than	the	poet	himself),	thus	evoking	overtones	of	love	without	destroying	love’s	life-
giving	vulgarity,	and	sustaining	the	poet’s	feelings	towards	the	poem	while	preventing	love	from	distracting	him	into	feeling	about	the	person.	During	his	lifetime,	O’Hara	published	five	books	of	poetry	and	contributed	to	numerous	literary	magazines.	We’ve	curated	twelve	of	his	poems—both	published	during	his	lifetime	and	posthumously—alongside	writings	about	O’Hara	by	Ted	Berrigan,	Joseph	LeSueur,	and	Joe	Brainard.	These	works,	originally	featured	in	various	literary	magazines,	are	now	part	of	Reveal	Digital’s	Little	Magazine	collection.	We	encourage
you	to	explore—everything	is	freely	available	on	JSTOR.	*	*	*	“Personism:	A	Manifesto”	published	in	Audit/Poetry,	1964	Click	to	read	more.	“Poem,”	published	in	Sum,	June	1964	Click	on	the	poem	to	read	more.	“Joe’s	Jacket,”	published	in	Grist	(the	In	Memoriam:	Frank	O’Hara	issue),	1966	Published	posthumously,	“Joe’s	Jacket”	is	followed	in	this	issue	of	Grist	by	Ted	Berrigan’s	“Frank	O’Hara	Dead	at	40,”	a	version	of	which	was	first	published	in	an	August	1966	issue	of	The	East	Village	Other,	included	below.	4	Poems,	published	in	The	World,	November	1968
Click	on	the	poems	to	read	more.	“John	Button,”	published	in	Manroot,	August	1970	Click	on	the	poem	to	read	more.	“To	the	Poem,”	published	in	Adventures	in	Poetry,	January	1970	Click	on	the	poem	to	read	more.	“To	Edwin	Denby,”	published	in	Adventures	in	Poetry,	January	1970	Click	on	the	poem	to	read	more.	“Untitled,”	published	in	Adventures	in	Poetry,	January	1970	Click	on	the	poem	to	read	more.	“A	Quiet	Poem,”	published	in	Adventures	in	Poetry,	January	1970	Click	on	the	poem	to	read	more.	“Untitled,”	published	in	Bombay	Gin,	October	1977
Click	on	the	poem	to	read	more.	“Frank	O’Hara	Dead	at	40”	by	Ted	Berrigan,	published	in	The	East	Village	Other,	August	1966	Click	on	the	article	to	take	a	closer	look.	“Four	Apartments:	A	Memoir	of	Frank	O’Hara”	by	Joseph	LeSueur,	published	in	The	World,	March	1969	“Frank	O’Hara	(1968)”	by	Joe	Brainard,	published	in	Panjandrum,	January	1973	Have	a	correction	or	comment	about	this	article?	Please	contact	us.	National	Poetry	Monthpoems	and	poetry	JSTOR	is	a	digital	library	for	scholars,	researchers,	and	students.	JSTOR	Daily	readers	can	access
the	original	research	behind	our	articles	for	free	on	JSTOR.	By:	Frank	O’Hara	Audit/Poetry	(1964–1967),	Vol.	4,	No.	1	(1964),	p.	30	University	at	Buffalo	By:	Frank	O’Hara	SUM,	No.	4	(June	1964),	n.p.	Fred	Wah	By:	Frank	O’Hara	Grist,	No.	9	(1966),	p.	19	Abington	Book	Shop	By:	Frank	O’Hara	The	World,	No.	13	(November	1968),	n.p.	The	Poetry	Project	By:	Frank	O’Hara	Manroot,	No.	3	(August	1970),	p.	14	Paul	Mariah	By:	Frank	O’Hara	Adventures	in	Poetry,	No.	5	(January	1970),	n.p.	Larry	Fagin	By:	Frank	O’Hara	Adventures	in	Poetry,	No.	5	(January	1970),
n.p.	Larry	Fagin	By:	Frank	O’Hara	Adventures	in	Poetry,	No.	5	(January	1970),	n.p.	Larry	Fagin	By:	Frank	O’Hara	Adventures	in	Poetry,	No.	5	(January	1970),	n.p.	Larry	Fagin	By:	Frank	O’Hara	Bombay	Gin,	No.	4	(Summer–Fall	1970),	n.p.	Naropa	Institute	By:	Ted	Berrigan	The	East	Village	Other,	Vol.	1,	No.	17	(August	1–15,	1966),	p.	11	The	East	Village	Other	Jump	to	ratings	and	reviewsFirst	published	in	Portuguese	in	1968,	Pedagogy	of	the	Oppressed	was	translated	and	published	in	English	in	1970.	The	methodology	of	the	late	Paulo	Freire	has	helped	to
empower	countless	impoverished	and	illiterate	people	throughout	the	world.	Freire's	work	has	taken	on	especial	urgency	in	the	United	States	and	Western	Europe,	where	the	creation	of	a	permanent	underclass	among	the	underprivileged	and	minorities	in	cities	and	urban	centers	is	increasingly	accepted	as	the	norm.	With	a	substantive	new	introduction	on	Freire's	life	and	the	remarkable	impact	of	this	book	by	writer	and	Freire	confidant	and	authority	Donaldo	Macedo,	this	anniversary	edition	of	Pedagogy	of	the	Oppressed	will	inspire	a	new	generation	of
educators,	students,	and	general	readers	for	years	to	come.	5247	people	are	currently	reading87126	people	want	to	readThe	Brazilian	educator	Paulo	Freire	is	among	most	the	influential	educational	thinkers	of	the	late	20th	century.	Born	in	Recife,	Brazil,	on	September	19,	1921,	Freire	died	of	heart	failure	in	Sao	Paulo,	Brazil	on	May	2,	1997.	After	a	brief	career	as	a	lawyer,	he	taught	Portuguese	in	secondary	schools	from	1941-1947.	He	subsequently	became	active	in	adult	education	and	workers'	training,	and	became	the	first	Director	of	the	Department	of
Cultural	Extension	of	the	University	of	Recife	(1961-1964).Freire	quickly	gained	international	recognition	for	his	experiences	in	literacy	training	in	Northeastern	Brazil.	Following	the	military	coup	d'etat	of	1964,	he	was	jailed	by	the	new	government	and	eventually	forced	into	a	political	exile	that	lasted	fifteen-years.In	1969	he	was	a	visiting	scholar	at	Harvard	University	and	then	moved	to	Geneva,	Switzerland	where	he	assumed	the	role	of	special	educational	adviser	to	the	World	Congress	of	Churches.	He	returned	to	Brazil	in	1979.Freire's	most	well	known
work	is	Pedagogy	of	the	Oppressed	(1970).	Throughout	this	and	subsequent	books,	he	argues	for	system	of	education	that	emphasizes	learning	as	an	act	of	culture	and	freedom.	He	is	most	well	known	for	concepts	such	as	"Banking"	Education,	in	which	passive	learners	have	pre-selected	knowledge	deposited	in	their	minds;	"Conscientization",	a	process	by	which	the	learner	advances	towards	critical	consciousness;	the	"Culture	of	Silence",	in	which	dominated	individuals	lose	the	means	by	which	to	critically	respond	to	the	culture	that	is	forced	on	them	by	a
dominant	culture.	Other	important	concepts	developed	by	Freire	include:	"Dialectic",	"Empowerment",	"Generative	Themes/Words",	"Humanization",	"Liberatory	Education",	"Mystification",	"Praxis",	"	Problematization",	and	"Transformation	of	the	World".	1	-	30	of	2,730	reviewsNovember	14,	2007If	you're	into	really	sincere	hippie	guys,	read	this	on	the	subway.	They	will	swarm.Warning:	they'll	swarm	even	if	you're	not	into	them,	so	keep	an	"Atlas	Shrugged"	jacket	handy!Actually,	this	book	contains	one	of	my	guiding-light	passages:"Any	situation	in	which
some	individuals	prevent	others	from	engaging	in	the	process	of	inquiry	is	one	of	violence.	The	means	used	are	not	important;	to	alienate	human	beings	from	their	own	decision-making	is	to	change	them	into	objects"	(85).In	my	fascist	state,	that	passage	is	tattooed	--	in	the	original	Portuguese	--	on	every	single	social	worker,	right	before	they	head	off	into	the	field.	Actually,	why	just	the	social	workers,	let's	tattoo	it	on	everyone,	why	not?	It's	a	great	line!I	also	like	the	stuff	about	the	oppressors	being	very	damaged	by	their	oppressing.	It's	a	very	helpful	concept
that	explains	a	lot.	The	education	stuff?	Weeelllll....	I	grew	up	in	Berkeley,	where	I	never	learned	any	actual	math,	and	I	have	a	strong	suspicion	someone's	ideas	for	the	experimental	math	curriculum	were	influenced	by	Freire,	sooooo.....	I'm	biased.	If	I'd	had	a	little	more	banking	education	as	a	youth,	I	might	not	need	to	take	off	my	shoes	now	to	balance	my	checkbook!It's	hard	to	evaluate	this	book.	It's	kind	of	like	the	Beatles:	I'm	not	really	that	into	it,	but	where	would	we	be	today	without	its	influence?	It's	impossible	to	know.	That	said,	it's	a	little	perplexing
that	a	book	about	popular	education	should	seem	so	willfully	obtuse	and	difficult.	This	book	is	hard	to	get	through.	I	didn't	read	all	of	it!	Still,	it's	a	good	idea.May	12,	2012Just	finished	my	annual	rereading	of	this	book.	Again,	teachers	in	inner-city	America,	teachers	on	the	plains,	teachers	in	rural	America--read	or	reread	this	book	now.	With	attempts	to	oppress	our	students	inside	the	classroom	with	more	and	more	standardized	crap,	this	is	more	than	ever	a	must-read.My	original	review:	Here	is	one	of	those	books	I	think	they	oughtn't	let	a	teacher	in	front	of
a	secondary	classroom	without	having	read.	Even	the	most	affluent	of	our	students	in	contemporary	public	education	classrooms	are	oppressed	to	some	degree.	Oppression	comes	in	many	attractive	wrappings.	From	the	trite	shite	they	are	brainwashed	to	care	about	by	the	television,	to	the	lies	they	hear	about	what	their	bodies	must	look	like	and	what	they	must	own	to	be	somebody,	I	don't	know	how	we	ever	humanize	them	anymore	at	all.	Freire	can	be	applied	to	every	student...every	classroom.	Here	was	a	man	who	was	the	real	thing.	A	teacher.	(May	he
rest...)February	9,	2008This	is	one	of	those	books	you	have	to	masticate	and	digest	rather	than	swallow	without	chewing.	Freire	makes	a	salad	of	education,	dialogue,	poverty,	consciousness,	and	liberation.	He	shares	how	the	powerful	have	historically	dehumanized	much	of	society	through	subtle	yet	oppressive	means	via	the	aforementioned	themes.	One	of	his	most	outstanding	lines	of	reasoning	derives	from	coming	alongside	of	the	poor	as	the	starting	point	in	authentic	dialogue	paving	the	way	for	true	education	and	ultimately	liberation	of	the	oppressed.
There	are	many	good	thoughts	throughout	the	book.	In	quoting	some,	I	run	the	risk	of	minimizing	the	work.	What	the	heck,	I	can't	resist."A	real	humanist	can	be	identified	more	by	his	trust	in	the	people,	which	engages	him	in	their	struggle,	than	by	a	thousand	actions	in	their	favor	without	that	trust."	Ooaah."As	beneficiaries	of	a	situation	of	oprression,	the	oppressors	cannot	perceive	that	if	having	is	a	condition	of	being,	it	is	a	necessary	condition	for	all	men.	That	is	why	their	generosity	is	false."	Ouch!"Liberating	education	consists	in	acts	of	cognition,	not
transferrals	of	information."	Santo!"To	alienate	men	from	their	own	decision-making	is	to	change	them	into	objects."	Yea	Vavey.July	1,	2016Such	an	important	book	for	educators.	In	the	United	States,	we	waste	so	much	time	on	standardized	testing	and	coaching	kids	to	value	education	only	for	an	end	goal	(e.g.,	college	admissions,	job	security).	We	forget	to	use	learning	as	a	tool	for	improving	the	world	and	uplifting	marginalized	voices.	Just	look	at	the	upcoming	presidential	election.	If	more	of	us	followed	Paulo	Freire's	method	of	careful	action	and	thought,	I
doubt	we	would	see	the	vitriol	and	ignorance	and	hate	so	common	in	contemporary	political	discourse.Freire	argues	that	instead	of	just	pouring	facts	into	students'	minds	-	and	thus	forcing	them	to	view	the	world	as	everyone	else	does	-	we	should	form	dialogue	between	teachers	and	students	to	facilitate	critical	thinking.	Students	should	have	a	say	in	their	education	and	they	should	understand	the	processes	at	work	when	it	comes	to	creating	their	own	education	alongside	their	teachers.	We	should	strive	to	make	learning	tangible	and	applicable,	so	students
can	see	the	merit	of	their	efforts	and	how	the	knowledge	they	gain	can	change	the	world.Sometimes	Freire	makes	the	relationship	between	oppressor	and	oppressed	too	dichotomous;	I	would	argue	that	most	of	us	inhabit	both	roles	at	any	given	time	and	must	work	to	unlearn	our	oppressive	tendencies.	And	I	get	that	Freire's	methods	come	across	as	idealistic	and	difficult	to	apply.	However,	we	need	his	idealism	to	fuel	some	sort	of	change,	or	at	least	the	beginnings	of	change.	As	someone	who	scored	a	perfect	score	on	his	AP	Calculus	exam	in	high	school
without	knowing	the	real	meaning	or	importance	of	an	"asymptote"	or	a	"derivative"	or	a	"secant,"	I	can	say	with	some	confidence	that	a	lot	of	schools	emphasize	grades	and	memorization	over	process	and	understanding.	Yes,	we	do	have	many	amazing	teachers	and	classes	that	do	encourage	critical	thinking.	But	the	overall	system	fails	to	facilitate	the	type	of	education	Freire	advocates	for	in	Pedagogy	of	the	Oppressed,	one	that	views	students	as	humans	who	deserve	compassion	and	empowerment	and	love.As	a	potential	future	professor	I	hope	to	apply	some
of	this	book's	principles	and	I	hope	that	others	will	too.	A	final	quote	about	love	and	how	it	relates	to	forming	dialogues	between	educators	and	students,	the	oppressors	and	the	oppressed:"Dialogue	cannot	exist,	however,	in	the	absence	of	a	profound	love	for	the	world	and	for	people.	The	naming	of	the	world,	which	is	an	act	of	creation	and	re-creation,	is	not	possible	if	it	is	not	infused	with	love.	Love	is	at	the	same	time	the	foundation	of	dialogue	and	dialogue	itself...	because	love	is	an	act	of	courage,	not	of	fear,	love	is	commitment	to	others.	No	matter	where
the	oppressed	are	found,	the	act	of	love	is	commitment	to	their	cause	-	the	cause	of	liberation.	And	this	commitment,	because	it	is	loving,	is	dialogical.	As	an	act	of	bravery,	love	cannot	be	sentimental;	as	an	act	of	freedom,	it	must	not	serve	as	a	pretext	for	manipulation.	It	must	generate	other	acts	of	freedom;	otherwise,	it	is	not	love.	Only	by	abolishing	the	situation	of	oppression	is	it	possible	to	restore	the	love	which	that	situation	made	impossible.	If	I	do	not	love	the	world	-	if	I	do	not	love	life	-	if	I	do	not	love	other	people	-	I	cannot	enter	into	dialogue."January
10,	2014I	feel	like	its	a	cliche	just	rating	it	here	at	all,	as	if	doing	so	stakes	a	claim	to	being	progressive.	I	haven't	read	this	text	in	some	time,	and	although	It	did	affect	me	when	I	did,	I	just	worry	that	5,000	people	on	the	left	have	rated	this	book,	and	many	of	them	will	go	into	classrooms	with	the	best	of	intentions	only	to	recreate	or	reinvent	oppression	when	they	just	can't	understand	why	their	students	"don't	get	it"	or	"resist	the	liberation	we're	trying	to	give	them."I	once	applied	for	a	job	in	a	program	for	poor	and	even	homeless	people	at	a	very	progressive
and	well	known	college.	I	seemed	to	wow	the	search	committee	on	the	phone	interview	when	I	answered	the	question	of	"how	do	you	bring	social	justice	into	the	classroom"	by	saying	that	I	wouldn't	presume	it	was	up	to	me	to	introduce	social	justice	to	this	particular	population	(I	was	invited	for	a	campus	interview	but	turned	it	down	for	personal	reasons,	so	I	do	think	I	must	have	supported	my	position	well	enough).	Liberation	pedagogy	can	too	easily	be	translated	into	missionary	education	when	teachers	forget	that	their	experiences	and	their	values	are	not
more	important	than	those	of	their	students	or	anyone	else	in	the	community.	Freire	is	careful	to	note	that	the	teacher	and	student	must	be	partners	in	dialogue,	but	this	is	easily	forgotten	when	the	teacher,	even	the	most	well-intentioned	liberation	pedagog,	enters	the	relationship	with	a	goal	in	mind.	Whether	that	goal	is	the	ultimate	liberation	as	conceived	by	the	teacher	(who	thinks	s/he	knows	what's	best	for	the	student)	or	the	meeting	of	learning	objectives,	or	merely	slogging	through	the	semester	to	let	the	student	earn	credits	while	the	teacher	bides	her
or	his	time	until	they	can	get	to	the	research	that	really	matters	to	them.	I	think	this	book	covers	most	of	the	bases,	but	I	have	always	had	trouble	reconciling	the	tendency	to	work	toward	an	end	goal	of	liberation	as	defined	here	when,	in	fact,	a	student	may	have	other	goals	and	other	notions	of	liberation	at	heart.	Perhaps	the	process	is	a	longer	one	than	our	semester	system	can	accommodate,	and	so	each	teacher	can	only	do	a	small	part	in	helping	to	undermine	the	system	that	stifles	humanity.	I	do	not	think	this	text	was	written	for	people	in	public	schools	or
universities	or	community	colleges,	and	the	principles	can	only	be	adopted	if	we	relinquish	hope	of	seeing	results	and	instead	take	Freire's	cue	to	learn	from	and	with	students	in	partnership,	humbling	ourselves	and	questioning	our	own	supposed	authority.	Most	importantly,	I	think	it	is	important	for	all	of	us	to	think	about	the	"profit"	that	comes	from	institutional	education	in	the	US.	Freire	wrote,	"The	oppressors	use	their	'humanitarianism'	to	preserve	a	profitable	situation."	The	profit	of	the	system	is	that	of	the	ruling	class,	profiting	by	maintaining	power
relations	in	their	favor,	but	if	you	think	about	it,	even	underpaid	and	overworked	teachers	profit	by	earning	1.)	the	prestige	of	being	called	a	teacher	in	a	society	that	claims	to	see	the	profession	as	noble	and	sacrificing,	and	2.)	of	course	the	financial	profit	of	the	middle	class	life	which	in	America	means	having	the	power	to	build	a	comfortable	life	of	consumption.	But	at	the	university	level	there	is	also	the	profit	of	the	institution	which	maintains	its	legitimacy	by	claiming	to	offer	class	mobility	and	the	liberation	of	knowledge,	but	in	fact,	it	is	still	a	profitable
institution	financially	because	it	provides	jobs	for	teachers,	administrators,	and	staff,	and	of	course	the	largest	profit	comes	from	producing	citizens	conjured	as	subjects	of	institutional	power,	those	who	strive	for	the	middle	class	values	which	benefit	the	dominant	ideology.I	think	this	book	is	important	and	ought	to	be	read,	but	it	is	more	important	to	read	it	as	a	prompt	to	be	perpetually	critical	and	to	extend	that	view	to	the	entire	concept	of	pedagogy,	the	institutions	of	education	itself,	and	to	ourselves	as	profiting	from	the	system.	March	28,	2016Very	little
new	can	be	said	about	Pedagogy	of	the	Oppressed.	Freire	was	exiled	from	Brazil	in	1964	for	having	the	temerity	to	help	the	poor	in	his	native	country	begin	to	learn	literacy	in	the	context	of	taking	action	for	themselves.	Uneducated	as	many	of	the	rural	poor	were	(and	still	are),	Freire	thought	that	learning	to	read	and	write	for	them	might	be	linked	to	actual	community	needs.	His	goal	was	cultural	consciousness,	self-efficacy,	transformation,	with	love,	and	in	the	process,	dignity.	Freire	was	highly	influenced	by	(Catholic)	Liberation	Theology	on	behalf	of	the
world’s	neediest,	now	dismissed	by	the	help	of	Fox	News	as	any	other	kind	of	work	for	the	poor	as	“class	warfare”	against	the	sadly	maligned	rich,	or	(shudder)	socialism.	The	idea	was	that	Jesus	might	just	have	been	more	of	a	socialist	than,	say,	a	venture	capitalist.	Preposterous!	Where	are	their	bootstraps?	He	was	also	highly	influenced	by	Marxism,	now	dismissed	by	the	neoliberal	political	philosophy	of	our	day	as	hopelessly	passé,	comically	“revolutionary”.	Freire	published	this	book	in	1970,	and	it	has	never	been	out	of	print,	largely	because	of	lefty
university	professors	hopelessly	out	of	touch	with	the	Need	to	Prepare	Young	People	for	Success	in	a	Global	Economy.	People	like	me.Some	of	Freire’s	key	ideas,	starting	with	some	of	the	problems:	*Oppression:	This	one	is	a	little	controversial	now,	in	that	in	most	postmodern	thinking	binaries	such	as	oppressor-oppressed	are	not	seen	as	useful.	True,	it’s	a	kind	of	essentializing	that	actually	fails	to	respect	that	“the	oppressed”	may	indeed	have	power,	but	that’s	implicit	in	the	theory’s	message,	finally,	too.	The	good	guys	in	the	white	hats	scenario	he	sets	up
romanticizes	the	poor	and	demonizes	the	rich,	okay,	but	you	know,	with	a	growing	understanding	of	the	1%	and	increasing	inequities	worldwide,	maybe	a	little	demonizing	is	actually	in	order?	“Leaders	who	do	not	act	dialogically,	but	insist	on	imposing	their	decisions,	do	not	organize	the	people--they	manipulate	them.	They	do	not	liberate,	nor	are	they	liberated:	they	oppress.”*Malefic	generosity:	Charity;	rich	people	giving	poor	people	food	rather	than	helping	them	raise	crops	for	themselves.	Makes	the	rich	feel	less	guilty,	and	the	poor	emain	disempowered.
Work	WITH	the	poor	in	dialogue	to	see	what	they	need.	Don’t	assume	what	they	need.	A	form	of	oppression,	actually.*Banking	education:	In	contrast	to	literacy	as	an	approach	to	active	learning,	banking	education	is	passive,	based	on	the	theory	that	education	takes	place	when	teachers	pour	knowledge—deposit	it,	theoretically,	as	if	this	could	actually	be	done--into	empty	student	brains.	Another	form	of	oppression.*Pedagogy:	or	learning,	really,	as	a	means	of	self-governance	and	for	the	purpose	of	working	toward	change,	for	equity.	Not	just	learning	facts,	in
other	words,	but	learning	in	the	context	of	contributing	to	social	life.	Learning,	together,	not	just	top-down	teaching	or	lecturing.	Learning	as	doing,	and	not	just	any	kind	of	doing,	but	doing	for	improving	the	planet.*Praxis:	“Liberation	is	a	praxis	:	the	action	and	reflection	of	men	and	women	upon	their	world	in	order	to	transform	it.”	Not	just	blind	action	(such	as	terror),	and	not	just	“verbalism”	or	intellectualism	(which	is	the	idea	of	“pure”	vs.	applied	theory	in	academia),	but	praxis	requires	both	thinking	and	reflecting	together.	Thoughtful	action.*The	Word
and	the	World.	“To	speak	a	true	word	is	to	transform	the	world.”	Literacy	learning	is	not	just	memorizing	words	or	just	making	sentences	as	a	kind	of	practice,	but	to	take	action	on	the	world,	to	better	it.	Speaking	true	words	about	real	problems	is	inquiry,	where	people	actually	learn	through	doing	(Dewey)	for	themselves.	You	pose	a	problem	and	find	the	language	to	inquire	into	the	problem	and	how	to	solve	it.*Problem-posing	education:	You	start	learning	with	inquiry,	with	actual	qustions	you	need	to	answer,	based	in	needs	in	your	life	and	community.
Learning	shouldn’t	be	“preparation”	for	school,	but	be	actual	learning	through	life.	Not	abstractions,	but	concrete	realities.	Helping	students	to	become	more	fully	human,	helping	them	see	that	they	do	not	have	dwell	in	ennui	but	can	actually	take	action	against	inequities	and	injustice.	“...to	alienate	human	beings	from	their	own	decision-making	is	to	change	them	into	objects.”*Dialogue:	where	learners	dialogue	with	teacher-learners	and	the	world	itself.	Dialogic	education	vs.	monologic	education,	which	is	mainly	what	students	do	in	school.	Listen	and	take
tests	on	how	well	they	have	listened.	“Authentic	thinking	does	not	take	place	in	empty	thinking,	in	ivory	tower	thinking,	but	in	communication.”	“One	must	seek	to	live	with	others	in	solidarity.	.	.	only	through	communication	can	human	life	hold	meaning.”*Critical	consciousness:	What	you	get	from	dialogic	education,	vs.	Unconsciousness,	which	is	what	happens	from	being	endlessly	lectured	to	by	(arrogant)	teachers:	“.	.	.	to	alienate	human	beings	from	their	own	decision-making	is	to	change	them	into	objects.”	True	learning	requires	intentionality,
investment.*Love:	This	is	the	Catholic	in	Freire,	working	in	tandem	with	his	emphasis	on	humility	and	doubt	and	caring.	“If	I	do	not	love	the	world,	if	I	do	not	love	life,	if	I	do	not	love	people,	I	cannot	enter	into	dialogue.”	The	basic	tenor	of	the	book	is	sweetness,	goodness,	love,	compassion,	commitment	to	justice.This	book	I	have	read	and	“taught”	in	dialogue	many	times.	I	think	it	is	ironic	he	includes	so	few	examples	of	what	he	is	talking	about,	though	he	does,	and	in	various	other	books	it	gets	clearer.	For	a	guy	opposed	to	“verbalism,”	he	talks	quite	a	bit	in
abstractions,	developing	a	theory	apparently	apart	from	practice.	And	today	it	almost	seems	hopeless	to	imagine	a	revolution	among	the	world’s	poor.	Still,	this	is	a	great	book,	and	maybe	even	more	important	than	it	was	in	the	sixties	for	a	world	desperately	needing	solutions	to	so	many	problems.	“One	of	the	basic	questions	that	we	need	to	look	at	is	how	to	convert	merely	rebellious	attitudes	into	revolutionary	ones	in	the	process	of	the	radical	transformation	of	society.	Merely	rebellious	attitudes	or	actions	are	insufficient,	though	they	are	an	indispensable
response	to	legitimate	anger.	It	is	necessary	to	go	beyond	rebellious	attitudes	to	a	more	radically	critical	and	revolutionary	position,	which	is	in	fact	a	position	not	simply	of	denouncing	injustice	but	of	announcing	a	new	utopia.	Transformation	of	the	world	implies	a	dialectic	between	the	two	actions:	denouncing	the	process	of	dehumanization	and	announcing	the	dream	of	a	new	society.	On	the	basis	of	this	knowledge,	namely,	'to	change	things	is	difficult	but	possible,'	we	can	plan	our	political-pedagogical	strategy.”	―	Paulo	Freire,	Pedagogy	of	Freedom:	Ethics,
Democracy,	and	Civic	Courageeducation	eng-557-spring-2016December	24,	2020What	danger	can	a	book	pose	to	authority?	Enough	to	have	been	banned	in	apartheid	South	Africa,	and	to	still	be	prohibited	in	several	parts	of	the	American	continent	including	Tucson	in	the	United	States.	Certainly	enough	to	keep	the	far-right	Bolsonaro	government	in	Brazil	railing	to	dismantle	its	author's	legacy	over	50	years	after	publication.	Perhaps	the	most	important	theoretical	work	written	in	the	twentieth	century,	Paulo	Freire's	Pedagogy	of	the	Oppressed	finds	a
renewed	relevance	in	our	age	of	late	capitalism,	populist	nationalism,	and	fake	news.	Recognising	that	the	mental	torpor	of	the	oppressed	towards	subjugation	is	a	conscious	product	of	the	economic,	social,	and	political	domination	and	paternalism	to	which	they	are	subjected,	Freire	locates	a	radically	different	mode	of	education	based	on	dialogue,	cooperation	and	the	development	of	critical	consciousness	as	the	path	to	liberation.In	a	country	like	India,	where	society	is	structured	on	the	remnants	of	British	colonial	education,	it	is	especially	easy	to	see	how
the	models	of	education	currently	being	followed	across	the	globe;	based	on	vertical	teaching,	rote-learning	and	standardisation—what	Freire	calls	the	Banking	Concept	of	Education;	are	aimed	at	creating	a	rigidly	conformist	workforce	that	values	stability	above	all	else	and	internalises	resisting	any	change	that	may	favour	it	against	the	status	quo.	This	can	well	be	explained	using	this	quote	by	Assata	Shakur	superimposed	on	a	Peanuts	comic:	Freire's	answer	to	this	problem	is	to	question	the	'giving'	involved.	Instead,	he	conceptualises	a	radically	different
model	of	learning	where	the	'teachers'	and	'students'	collaborate	and	commune	with	each	other	in	investigating	reality,	approaching	it	not	as	lectures	but	in	the	form	of	problems	to	be	solved.	Pedagogy	of	the	Oppressed	is	not	just	about	education	but	also	the	revolution—after	all,	true	education	is	always	liberatory.	Freire's	ideas	are	therefore	serve	as	both	a	critique	of	and	guidelines	for	the	Left.	One	of	his	most	important	ideas	is	that	concerning	domination:	that	true	liberation	would	be	the	end	of	oppression	rather	than	the	replacement	of	one	oppressor	with
another;	that	revolutionary	praxis	must	be	radically	different	and	dialogical.	Again,	the	essence	of	his	idea	can	be	explained	using	the	following	statement	made	by	Audre	Lorde	in	1984:	"[T]he	master’s	tools	will	never	dismantle	the	master’s	house.	They	may	allow	us	to	temporarily	beat	him	at	his	own	game,	but	they	will	never	enable	us	to	bring	about	genuine	change."	In	general,	Freire's	ideas	oppose	hierarchies;	whether	between	leaders	and	people	or	between	theory	and	praxis;	towards	a	radical,	possible,	transformative	change.	Of	course,	certain	aspects
of	this	book	are	quite	dated	if	looked	at	through	the	lens	of	postmodernity:	Freire	seems	to	posit	oppression	largely	as	a	binary	between	oppressors	and	the	oppressed,	for	instance.	The	complexity	of	language	Freire	uses	seems	also	to	be	an	issue,	although	I'm	unsure	if	that's	the	text	in	general	or	the	English	translation.	If	you	can	bear	with	that,	however	(and	you	should),	Pedagogy	of	the	Oppressed	is	an	absolutely	essential,	paradigm-shifting	read.	Its	ideas	may	not	be	as	novel	to	readers	today	given	its	wide	influence	on	leftist	thought	and	action	since	1970
—it	is	the	third	most-cited	social-sciences	publication	of	all	time—but	they	remain	as	potent	and	revolutionary	as	ever.Kevin	(the	Conspiracy	is	Capitalism)September	25,	2020Paradigm-shifting	topics	with	challenging	delivery...I’ll	have	to	re-revisit	this	one…--Given	its	stellar	reputation,	I	immediately	gave	this	book	a	second	read	to	make	sure	something	wasn’t	lost	in	translation	(figuratively	and	literally),	first	reading	the	30th	anniversary	and	then	the	50th	anniversary	edition.	The	core	messages	are	indeed	paradigm-shifting,	but	if	we	exclude	Freire’s	life
work	and	influence	and	just	consider	the	book’s	contents	and	delivery	style,	then	the	target	audience	seems	decidedly	narrow:	leftists	comfortable	with	academic	writing	and	possessing	activist	experience.	(This	happens	to	be	several	of	the	reviewers	I	follow	here,	and	they	seem	to	have	drawn	ample	inspiration	from	this	book	to	apply	to	their	activism.)Promising	beginnings:--The	book	starts	off	with	a	clear,	profound	framework	in	addressing	the	purpose	of	education:	the	banking	model	(teacher	depositing	info	into	student)	vs.	problem-posing	model	(dialogue
between	teacher-students	and	student-teachers).	A	particular	challenge	this	applies	to	is	how	activists	can	avoid	cultural	invasion.	--More	promising	beginnings	include:	framing	of	humans	as	incomplete	seeking	to	become	more	human,	the	dehumanization	of	both	the	oppressed	and	the	oppressor,	and	the	image	of	the	oppressor	within	the	oppressed.Then	I	get	lost...:--The	middle	section	of	the	book	drifts	apart.	Given	Freire’s	on-the-ground	experiences,	I	was	hoping	for	plenty	of	clear	examples	and	counter-arguments	to	bring	life	to	his	ideas	and	separate	this
book	from	the	mountain	of	ivory-tower	philosophical	musings	of	academia.	Was	this	in	Morse	code	along	the	margins	in	your	copy?	--In	particular,	in	the	technical	steps	he	provides	(observation,	codification,	decoding	dialogue,	investigation,	etc.),	the	few	occasions	where	an	example	is	provided	were	like	rungs	on	a	ladder.	Thus,	I	did	not	climb	very	far.	--The	principles	of	being	a	witness	is	another	topic	that	would	benefit	from	illustrative	examples.--For	the	last	part	on	revolutionary	theory,	there	is	so	much	material	to	draw	from;	one-liners	of	Che/Castro/Mao
do	not	provide	enough	weight	to	anchor	anything	besides	my	confirmation	bias…--I’ll	have	to	revisit	the	theories	after	I	explore	more	examples;	this	looks	promising:	Fanshen:	A	Documentary	of	Revolution	in	a	Chinese	VillageJanuary	15,	2014 نع 	 مأ 	 أرقأ 	 يسفن 	 يّف 	 روهقملا 	 نعأ :	 لأست 	 رئاحلا 	 ةدروك 	 كيفكب 	 تاحفصلا 	 فطقتس ((	.. مهفصب 	 نوفقي 	 نمو 	 نيروهقملا 	 ىلإ 	)) هلك 	 ءادهلإا 	 رطس 	 نم 	 ًاظح 	 كسفنل 	 ىرت 	 تنك 	 نأ 	 دعبو 	 ،مهيرهاق 	 اموي 	 اونوكي 	 نأ 	 مهلمأ 	 ىهتنمو 	 مهحومط 	 ةياغ 	 نيروهقم 	 جاتنإ 	 يف 	 لطعت 	لا	 ةنيكامب 	 هبشأ 	 حبصيل 	،	 ماع 	 دعب 	 اماع 	 ةلودلل 	 ملاستسلاا 	 روذنو 	 ءلاولا 	 ضورف 	 عم 	 دارفلأا 	 لوقعب 	 تامولعملا 	 عاديإ 	 ىلع 	 لمعي 	 يذلا 	 يماظنلا 	 ميلعتلا 	 هب 	 دصقي 	 ام 	 وهو 	، (	 يكنبلا 	 ميلعتلا 	) هامسأ 	 ام 	 نع 	 يريريف 	 ثدحتي 	 نيح 	 نييلولأا 	 نيلصفلاب 	 اهجوأ 	 دادزي 	،	 ام 	 عٍون 	 نم 	 ةريح 	 كلقعب 	 فصعتس .	 ليبنلا 	 رهاقلا 	 بصنم 	 نذإ 	 هل 	 ائينهف .	.. نيتجرد 	 برقأ 	 ناك 	 هربنم 	 نأ 	 كلانهام 	 لك ... اقح 	 لاإ 	 قطني 	 مل 	 نإو 	 رخآ 	 ٌدبتسم 	 وه 	 لازنم 	 سانلا 	 ىلع 	 ىقترا 	 نم 	 نأ 	 ىضم 	 تٍقو 	 يأ 	 نم 	 رثكأ 	 نلآا 	 ملعأو !!.. ليلق 	 نورباصلاو 	... ةايحلا 	 دهج 	و	 سانلا 	 ىلع 	 ارباص 	 شيعت 	 نأ 	 يهام 	 ردقب 	 ًارئاث 	 ةافولاب 	 تسيل 	 ةربعلا 	 نأ 	 انه 	 سردلا 	 نأكو 	... اهبحي 	 ةأرما 	 رجحِ 	 ىلع 	 ائداه 	 لحر 	 هللا 	 قلخ 	 فرشأف 	.... شارفلا 	 ىلع 	 تام 	 نإو 	 يبن 	 يّنيعب 	 مهب 	 ميلحلاو 	 مهعمروبصلا 	 نأ 	 هلل 	 يتعافش 	 نكلو !!	...	 بيصن 	 مهصئاصخ 	 نم 	 يل 	 نأب 	 يكاردإ 	 ميظع 	 مغر 	... بلغ 	 نم 	 ديبعو 	 ءاهفسلاو 	 ءانعرلاب 	 يل 	 ةقاط 	 لاف 	!!..	 مهلبق 	 يسفن 	 ركنتسأو 	 اذه 	 يلوق 	 لوقأ 	!!... هولهجي 	 ٍررحت 	 ليبس 	 يف 	 فٌينعت 	 وه 	 مهيلع 	 هب 	 لضفت 	 ام 	 لك 	 ناك 	 نإ 	.. هوفلأي 	 ٍرهق 	 ليبس 	 يف 	 افنع 	 هيلع 	 اولضّف 	 نإ 	 ذئنيح 	 هرضي 	 لاف ... ربانملا 	 ولعب 	 سانلا 	 نيب 	 هعقوم 	 لدبتسا 	 يذلا 	 كاذ 	 اماو !!	....	.. ديهشلا 	 معِنو 	 اهنيح 	 تنأ 	 رئاثلا 	 معِنف 	.... ديهج 	 دهج 	 نم 	 اذه 	 كداهج 	 يف 	 تيقلا 	 امب 	 امنإو 	...	 صاصرلا 	 ةحارب 	 سيلف 	 تٌيم 	 دبلا 	 تنك 	 نإف 	..	 بصن 	 نم 	 لامع 	 قحلا 	 كاذ 	 مهميلعت 	 يف 	 امب 	 كبلاطي 	 لب ... سانلا 	 هجو 	 يف 	 لاوق 	 قحلاب 	 رداهلا 	 ةحار 	 كنم 	 يجتري 	 لاف ... بقع 	 ىلع 	 اسأر 	 ناهذلأاب 	 هبلقي 	... رئاثلاو 	 ةروثلا 	 فيرعت 	 انه 	 ديعي 	 نلأ (	 يريريف 	 ولواب 	) تعفد 	 ام 	 يه 	 اضيأ 	 ًةريرم 	 تلاؤاست 	 تناك 	 اهنأكو ... ؟؟ديعبب 	 رضاحلا 	 اذه 	 نم 	 سيل 	 لبقتسملا 	 يف 	 هارنس 	 ام 	 نأب 	 كِل 	 نماضلا 	 ام 	... ةروثو 	 ةروث 	 فُلأ 	 طقف 	 كلذ 	 لثمب 	 تماق 	 ولو ... ؟؟ديزملا 	 يهتشي 	 ٍميحج 	 ىلإ 	 اهحفاسل 	 ًةوهو 	 ،ماحدزا 	 وكشي 	لا	 سٍودرف 	 ىلإ 	 اهحنامل 	 ًاجارعم 	 طقف 	 تناك 	 نإ 	 ءامدلا 	 اهعفن 	 ام 	 كِبرب 	:	 مادعلإا 	 هل 	 وجرأ 	 اتوص 	 يّف 	 خرصي 	 موي 	 دعب 	 امويو 	.... ةريسملا 	 ايؤر 	 وأ 	 تافاتهلا 	 عامس 	 دنع 	 ةوشنلا 	 ةريرعشق 	 دجأ 	 دعأ 	 مل 	 ينلأ

هروذج 	 راسيلا 	 دقفيسف 	 يعولا 	 اذه 	 لتخا 	 ام 	 اذإف 	،	 اهب 	 اهيعو 	 ىلعو 	 ريهامجلا 	 ىلع 	 ةدمتعم 	 راسيلا 	 تاسايس 	 لك 	 نإ 	:	)) راسيلل 	 ادقان 	 فيضيو ((	 فوخلاو 	 ةيجاودزلااب 	 اساسحإ 	 ةرورضلاب 	 يناعي 	 روهقملا 	 ريمضلا 	 نأ 	 كلذ 	،	 مهب 	 طيحت 	 يتلا 	 رهقلا 	 فورظ 	 ةيؤر 	 يف 	 مهتدعاسمو 	 لب 	 مهيلإ 	 لوصولل 	 ىرخأ 	 اقرط 	 اودجي 	 نأ 	 اولواحيو 	 سانلا 	 بناج 	 نم 	 مهب 	 ةقثلا 	 مدع 	 ىلإ 	 يدؤت 	 يتلا 	 بابسلأا 	 امامت 	 اومهفتي 	 نأ 	 يف 	 نمكي 	 فورظلا 	 عيمج 	 يف 	 نييروثلا 	 ةداقلا 	 رود 	 نإ 	..	 ةروثلا 	 قيقحت 	 يف 	 نولشفيس 	 مهنإف 	 قيرطلا 	 هذه 	 مهعابتابو 	،	 يفاقثلا 	 وزغلاو 	 ريشبتلا 	 يف 	 نيرهاقلا 	 بيلاسأ 	 سفن 	 نومدختسي 	 ثيح 	 يراوحلالا 	 لمعلا 	 ةيرظن 	 ىلإ 	 نوأجلي 	 مهف 	 كلذلو 	 ةطلسلا 	 ىلع 	 ةرطيسلا 	 لبق 	 ةيراوح 	 ةقلاع 	 يف 	 سانلا 	 عم 	 لوخدلا 	 نكمملا 	 ريغ 	 نم 	 هنأ 	 ىلإ 	 ةداقلا 	 صلخي 	 اذكهو 	،	 مهتطلس 	 ماكحلإ 	 نيرهاقلا 	 بيلاسأ 	 سفن 	 ىلإ 	 نوأجلي 	 مهنإف 	 لاحلا 	 هذه 	 لثم 	 يفو 	،	 ةلحرملا 	 كلت 	 يف 	 ريهامجلا 	 رئامض 	 يف 	 نماكلا 	 زجعلا 	 تلااحلا 	 هذه 	 لثم 	 يف 	 نوكردي 	 مهلعجي 	 ام 	 كلذو 	 بعشلا 	 بناج 	 نم 	 ةصقنم 	 كولسلا 	 اذه 	 نوربتعي 	 مهنإف 	 مهب 	 ةقثلا 	 مدعو 	 مهنع 	 سانلا 	 دعبب 	 نييروثلا 	 ةداقلا 	 سحي 	 امدنع 	 نكلو 	،	 ريهامجلا 	 اهيلإ 	 مضنت 	 نأ 	 دبلاف 	 اهفادهأ 	 ةروثلا 	 ققحت 	 يك 	 هنأ 	 كش لا	 	:	)) رخآ 	 لصف 	 يفو ((	 ؟؟لعفن 	 اذام 	.. مهل 	 نيلئاق 	 مهئاسؤر 	 ىلع 	 نيدمتعم 	 نولظيسف 	 ساسحلإا 	 اذه 	 نودبو 	،	 مهسفنأ 	 ىلع 	 نودمتعي 	 مهلعجتو 	 ةيلاكتلاا 	 مهنع 	 يفنت 	 يتلا 	 ةعاجشلا 	 كلمت 	 يف 	 نوأدبي 	 ةلحرملا 	 هذه 	 يفف 	،	 ةرهاظ 	 رهقلا 	 ةقيقح 	 مهل 	 ىلجتت 	 ىتح 	 ايساق 	 امكح 	 مهسفنأ 	 ىلع 	 نومكحي 	 مهنإ 	،	 مهرهق 	 ةقيقحل 	 مهسفنأ 	 لخاد 	 يف 	 اهودسج 	 يتلا 	 ةروصلاب 	 هنورربي 	 مث 	 رهقلا 	 نوسحي 	 نيح 	 كلذو 	 ةيجاودزلإا 	 نم 	 اعون 	 نوسرامي 	 نايحلأا 	 نم 	 ريثك 	 يف 	 مهف 	،	 ضقانتلا 	 اذه 	 نم 	 نولخي 	 نيروهقملا 	 نأ 	 كلذ 	 ينعي 	 لاو 	،	 مهعم 	 جامدنلااو 	 مهتلمازم 	 وه 	 مهكولسو 	 نيروهقملا 	 ةايح 	 صئاصخ 	 مهفل 	 ديحولا 	 ليبسلا 	 نإف 	 اذكهو 	 ،ةميدقلا 	 مهميقب 	 نيظفتحم 	 اولظي 	 نأ 	 لوقعملا 	 ريغ 	 نم 	 هنلأ 	 ارياغم 	 اكولس 	 اوكلسي 	 نأ 	 دبلا 	 ضاخملا 	 اذه 	 يف 	 نودلوي 	 نيذلاو 	،	 اديدج 	 اضاخم 	 يضتقي 	 ريهامجلا 	 ىلإ 	 لوحتلا 	 نأ 	 كلذ 	،	 ةروهقملا 	 ةقبطلل 	 هصلاخإ 	 نم 	 رثكأ 	 ةميدقلا 	 هتقبط 	 كولسل 	 صلخم 	 ةقيقحلا 	 يف 	 وهف 	 هنومدقي 	 حارتقا 	 وأ 	 نوروهقملا 	 اهوطخي 	 ةوطخ 	 لك 	 نم 	 اسجوتم 	 نيروهقملا 	 ةقبط 	 ىلإ 	 نيرهاقلا 	 ةقبط 	 نم 	 لوحتملا 	 لظ 	 اذإف 	 هسفنل 	 عداخم 	 ةقيقحلا 	 يف 	 وه 	 ةيروثلا 	 ةمكحلا 	 قحل 	 اكلام 	 هسفن 	 ربتعي 	 يذلا 	 نأ 	 كلذ 	 ،فطاوعلاو 	 ءاوهلأل 	 اهكرتي 	 لاو 	 تارمو 	 تارم 	 هسفن 	 عجاري 	 نأ 	 سانلا 	 اياضقل 	 ىدصتي 	 نم 	 لك 	 ىلع 	 متحتي 	:	))	 لوقيو (( مهب 	 اوقثي 	 نأ 	 نود 	 مهلجأ 	 نم 	 نويروثلا 	 اهب 	 موقي 	 يتلا 	 لامعلأا 	 فلآأ 	 نم 	 ىدجأ 	 يه 	 سانلاب 	 ةقثلا 	 نأ 	 كلذ 	 ،سانلاب 	 نوقثي 	 نيذلا 	 كئلؤأ 	 دنع 	 لاإ 	 اهروص 	 ىهبأ 	 يف 	 ةيناسنلإا 	 ةعزنلا 	 ىلجتت 	 لاف 	،	 يروثلا 	 رييغتلا 	 ساسأ 	 يه 	 ملعن 	 اميف 	 سانلاب 	 ةقثلاو 	،	 مهب 	 نوقثي 	لا	 مهنكلو 	 سانلا 	 نع 	 نوثدحتي 	 مهنإ 	 ،مهسفنلأ 	 رودلا 	 اذه 	 راكتحا 	 نوديري 	 مهنإف 	 ةيفاقثلا 	 مهتيفلخ 	 ببسب 	 مهنكلو 	 لداعلا 	 ريغ 	 عضولا 	 كلذ 	 حيحصت 	 نوديري 	 نيروهقملا 	 اياضقل 	 ددجلا 	 نيقنتعملا 	 ءلاؤه 	 نأ 	 ركنن 	 لاو :	))	 لاثم 	 انه 	 لوقيف 	، (	 نيئدتبملل 	 ةروثلا 	 ءاطخأ 	)	 هيمسأ 	 نأ 	 هعيمجتب 	 تمق 	 نإ 	 نكمي 	 ام 	 نع 	 ةدع 	 عطاقم 	 يف 	 ثدحتي 	 مث ((	 عوضوملا 	 اذه 	 ضوخ 	 ىلع 	 ؤرجأ 	 ينلعجت 	 ركفلا 	 نم 	 ةبسانم 	 ةرثب 	 ينتدمأ 	 دق 	 تلاكشملا 	 حرطو 	 يراوحلا 	 ميلعتلا 	 بولسأ 	 سانلا 	 عم 	 سرام 	 ملعمك 	 يتربخ 	 نأ 	 فيضأو 	،	 رملأا 	 اذه 	 يف 	 يتيؤر 	 نم 	 يندرجي 	لا	 رشابم 	 يروث 	 لمع 	 يف 	 يكارتشا 	 مدع 	 نأ 	 لوقأ 	 نأ 	 يقح 	 نمو 	،	 لمعلا 	 نم 	 عونلا 	 اذه 	 يف 	 يتربخ 	 مدعب 	 هداقتعا 	 نم 	 اقلاطنا 	 يروثلا 	 يفاقثلا 	 لمعلا 	 ةيفيك 	 ةشقانم 	 يف 	 يتيلهأ 	 نع 	 لءاستي 	 نم 	 دجوي 	 دقو 	،	 نويبهذملا 	 هب 	 موقي 	 نأ 	 نكمي 	 لاو 	 نويلاكيدارلا 	 هب 	 موقي 	 لمع 	 وع 	 امنإ (	 نيروهقملا 	 ميلعت 	) نإف 	 اذكهو 	 ،يخيراتلا 	 لمعلا 	 راطإ 	 يف 	 مهفوفص 	 يف 	 ابراحم 	 هسفن 	 ربتعي 	 امنإو 	 نيروهقملل 	 اررحم 	 وأ 	 خيراتلل 	 اكلام 	 هسفن 	 ربتعي 	لا	 هنلأ 	 ،مهعم 	 راوح 	 يف 	 لوخدلا 	 وأ 	 سانلا 	 ةلباقم 	 فاخي 	لا	 اضيأ 	 وهو 	 ملاعلا 	 ةقيقح 	 نع 	 ديزملا 	 فشك 	 يف 	 ابح 	 عامتسلاا 	 وأ 	 ةهجاوملا 	 فاخي 	لا	 يلاكيدارلاف 	 ،هجو 	 نسحأ 	 ىلع 	 ريوطتلا 	 رودب 	 موقي 	 نأ 	 عيطتسي 	 كلذبو 	 ةقيقحلا 	 نع 	 ديزملا 	 ةفرعمل 	 هبح 	 دادزا 	 املك 	 ناسنلإا 	 ةيلاكيدار 	 تاددزا 	 املك 	:	)) لوقيف 	 نييراسي 	 وأ 	 نينمي 	 اوناكأ 	 ءاوس 	 نييبهذملا 	 دقتني ((	 اهتاذ 	 ةيرحلل د	 �� دهت 	 مهرظن 	 يف 	 يلاتلاب 	 هنإف 	 عضولا 	 اذهل 	 اديدهت 	 لكشي 	 يعولا 	 ناك 	 اذإف 	 تباثلا 	 يعامتجلاا 	 مهعضو 	 ىلع 	 رثؤت 	 نأ 	 ةيرحلل 	 نوبغري 	لا	 ءلاؤه 	 نإف 	 نايحلأا 	 مظعم 	 يفو 	،	 ةيرحلا 	 نم 	 فوخ 	 هتقيقح 	 يف 	 وه 	 يذلا 	 قيمعلا 	 ربدتلاو 	 ةينلاقعلا 	 نم 	 راطإ 	 يف 	 مهكوكش 	 اوفلغي 	 نأ 	 امئاد 	 نولواحي 	،	 ةيرحلا 	 نوفاخي 	 نيذلاف 	،	 اهنع 	 نيعفادم 	 مهسفنأ 	 بيصنتب 	 نايحلأا 	 ضعب 	 يف 	 يعو 	 نود 	 امبر 	 ،ةقيقحلا 	 هذه 	 هيومت 	 ىلإ 	 امئاد 	 نوليمي 	 مهف 	 ةيرحلا 	 نم 	 مهفوخب 	 نوفرتعي 	 ام 	 لايلق 	 سانلا 	 ناك 	 املو 	:	))	 يريرف 	 ولواب 	 لوقي .	 ؟؟رهاقلا
نم 	 ىناع 	 نيرخلآاك 	 هنأش 	 رمعلا 	 كلذ 	 يف 	 هنوكل 	 امنإو 	 ايسايس 	 طقف 	 نكي 	 مل 	 باتكلل 	 هعفاد 	 نأ 	 امك 	 ،تانيتسلا 	 رخاوأ 	 ةرتف 	 يف 	 عئاظفو 	 يسآم 	 نم 	 معدلا 	 اذه 	 ءارج 	 ةريخلأاب 	 رم 	 امو 	 ةينيتلاا 	 اكريمأ 	 ةاغطل 	 اكريمأ 	 معد 	 نم 	 ةبقحلا 	 كلت 	 يف 	 هنياع 	 دق 	 ناك 	 امل 	 ارظن 	 هراكفأب 	 ديدشلا 	 هرثأتو 	،	1972	 ماع 	 يف 	 ةيزيلجنلإا 	 ىلإ 	 ةيلاغتربلا 	 نم 	 ةرم 	 لولأ 	 ةمجرتملا 	 هتخسن 	 ترهظ 	 نيح 	 باتكلا 	 عم 	 ىلولأا 	 هتبرجت 	 نع (	 يكسموشت 	) ثيدح :	 لثمك 	 مامتهلال 	 ةريثملا 	 طاقنلا 	 نم 	 ديدعلا 	 تنمضت 	 دفو، (	 لايد 	 ونورب 	) ىعدي 	 تايوغلل 	 ملاع 	 هعمو (	 يكسموشت 	 موعان 	) ريهشلا 	 ركفملا 	 اهب 	 كراش 	 يتلاو 	،	 يريريف 	 ولوابل (	 نيروهقملا 	 ميلعت 	) باتك 	 نع 	 ًادج 	 ةميق 	 ةرضاحم 	 وه 	 هلاعأ 	 	.طبارلا باتكلا 	 اذهل 	 يتفرعمب 	 مهل 	 نتمأ 	 قحب 	 ينكلو 	 يركش 	 انه 	 مهلصي 	 ناك 	 نإ 	 يردأ 	 لاو .	 ةايحلا 	 هللا 	 انل 	 بتك 	 نإ 	 لوصفلا 	 نم 	 يقابلل 	 ىرخأ 	 تاءاقل 	 كانه 	 تلازامو 	 باتكلا 	 نم 	 نيلصف 	 ةشقانم 	 نم 	 ءاهتنلاا 	 مت 	 دقلو 	 ،ةليبنلا 	 ةسردملا 	 هذهل 	 يميداكلأا 	 فرشملا 	 لثمت 	 اهنأ 	 ثيح 	 ،نيلضافلا 	 تزع 	 فوؤر 	 ةبه /	 ةروتكد 	 ذيملات 	 قيرط 	 نع 	 اهنم 	 ةدافتسلااو 	 اهب 	 ةكراشملاب 	 تفرش 	 دقلو 	،	 باتكلا 	 نع 	 ةيشاقن 	 تاقلح 	 لمعب 	 ةيفاقثلاو 	 ةيوبرتلا (	 ءامن 	) ةسردم 	 موقت 	:	 ةظحلام .	 تمصيل 	 وأ 	 كلذ 	 لثم 	 لعفيلف 	 ارئاث 	 مكنم 	 ناك 	 نمف 	... سانلا 	 سوفن 	 يف 	 ةيرحلا 	 سرغو 	 رهقلا 	 ثاثتجلا 	 ىدم 	 دعبأ 	 ةصرف 	... ثاعتبا 	 ةلحر 	 درجم 	 هافنم 	 نأكو 	...	 ليزاربلاب 	 هأدب 	 امك 	 يليشت 	 يف 	 نيعرازملاو 	 لامعلا 	 نم 	 نيروهقملا 	 ةيعوتو 	 نييملأا 	 ميلعت 	 يف 	 هجهنم 	 لمكيل .... ةنايخلاب 	 هماهتا 	 دعب 	 يليشت 	 ىلإ 	 تانيتسلا 	 فصتنم 	 يف 	 ليزاربلاب 	 فصع 	 يركسع 	 بلاقنا 	 رثإ 	(	 يريريف 	 ولواب 	) يفٌن ((	 اهتيعرشو 	 اهتلاصأ 	 ةروثلا 	 بستكت 	 ام 	 ردقب 	 راوحلا 	 ءدب 	 يف 	 ةعرسلا 	 نوكت 	 ام 	 ردقبو 	 ،اهنوهجاوي 	 يتلا 	 بعاصملاو 	 ةئطاخلا 	 مهتاباسح 	 نع 	 مهيلإ 	 ثدحتلا 	 يف 	 اجرح 	 نودجي 	 لاو 	 مهتاقافخإو 	 مهتازاجنإ 	 نع 	 مهيلإ 	 ثدحتلا 	 يف 	 اجرح 	 نودجي 	لا	 يلاتلاب 	 مهو 	 ،ةطلسلا 	 يف 	 ةلاعفلا 	 مهتكراشم 	 وأ 	 سانلا 	 ءارآ 	 نوفاخي 	لا	 مهف .	 راوحلا 	 كلذ 	 نم 	 اهنودمتسي 	 امنإ 	 مهدوجو 	 ةيعرش 	 نأ 	 كلذ 	 ،سانلا 	 عم 	 عاجشلا 	 راوحلا 	 نم 	 اعون 	 اوميقي 	 نأ 	 لاجآ 	 وأ 	 لاجاع 	 مهل 	 دبلاف 	 نويروثلا 	 امأ 	 ،ةنكمملا 	 عادخلا 	 بيلاسأ 	 لكب 	 ةيعرشلا 	 اوبستكي 	 نأ 	 لاإ 	 مهل 	 مه 	لا	 نويبلاقنلااف 	 ،نييبلاقنلاا 	 عم 	 ةيراوحلا 	 ةقلاعلا 	 هذه 	 لثم 	 ناسنلإا 	 عقوتي 	 لاأ 	 يعيبطلا 	 نمف .	 بلاقنلاا 	 نع 	 ةروثلا 	 زيمي 	 ام 	 عقاولا 	 يف 	 كلذو 	 ،ةيقيقح 	 ةروث 	 لكل 	 يرورض 	 رمأ 	 ريهامجلا 	 عم 	 راوحلا 	 نأ 	 انه 	 ودبيو :	)) لوقيف 	،	 نيبلاقنا 	 نيب 	 ةطسوتم 	 ةلحرم 	 درجم 	 وه 	 امنإ 	 هيف 	 نحنام 	 نأ 	 رعشت 	 كلعجي 	 امم 	 ،هملاك 	 ضرعم 	 يف 	 بلاقنلااو 	 ةروثلا 	 نيب (	 يريريف 	) هنّيب 	 يذلا 	 فلاتخلاا 	 وه 	 اذه 	 ناك 	 ةقرافمللو ((	 ةلغتسم 	 تاعامج 	 ىلإ 	 مهلوحت 	 يتلا 	 ةيعامجلا 	 ةيبزحلا 	 ةرفح 	 ىلإ 	 نيروهقملا 	 ةدايق 	 ىوس 	 ةيلمعلا 	 هذهل 	 ةجيتن 	 نم 	 سيلو 	،	 قرتحم 	 ىنبم 	 نم 	 اهجارخإ 	 نوصلخملا 	 فدهتسي 	 ءايشأ 	 درجمك 	 نولماعي 	 نولازي 	 ام 	 مهنأ 	 ينعت 	 ةلاعف 	 ةكراشم 	 نوروهقملا 	 اهيف 	 كراشي 	لا	 ريرحتلل 	 ةلواحم 	 يأ 	 نلأ 	 هيلإ 	 ليبس 	 لاام 	 كلذو 	 نيجدتلا 	 لئاسوب 	 ةيرحلا 	 قيقحت 	 ةلواحم 	 ينعي 	 كلذ 	 نإف 	 راوحلا 	 ناكم 	 تانايبلاو 	 تاراعشلاو 	 ةيتاذلا 	 لحت 	 نأ 	 امأ 	،	 عقاولا 	 ةيؤر 	 يف 	 نيروهقملا 	 لئاصف 	 نيب 	 يداقتنلاا 	 راوحلا 	 نم 	 ةعزن 	 ةيرحلا 	 لجأ 	 نم 	 يلاضنلا 	 لمعلا 	 لحارم 	 مظنت 	 نأ 	 دبلا :	))	 لوقي 	،	 ينيقلتلا (	 يكنبلا 	 ميلعتلا 	ل( ليدبك 	 تائفلا 	 لك 	 نم 	 نيروهقملل (	 يراوحلا 	 ميلعتلا 	) جذومن 	 ةقدب 	 لصفي 	 نأ 	 لبقو ((	 ةيعقاولا 	 نم 	 برض 	 اهنأب 	 ةكراشملا 	 هذه 	 رربي 	 دقو 	 رهقلا 	 ةبعل 	 يف 	 مهعم 	 كرتشي 	 هلعلو 	،	 ةوفصلا 	 ةطساوب 	 لاغتسمُ 	 هسفن 	 وه 	 حبصي 	 نأ 	 ىلإ 	 هب 	 يهتني 	،	 نيطلستملا 	 عم 	 لايحتسم 	 اراوح 	 هب 	 ميقي 	 ميظنت 	 نيوكت 	 ىلإ 	 فرصنيو 	 نيروهقملا 	 عم 	 داحتلاا 	 ةرورض 	 ىسانتي 	 كلذبو .. ةطلسلاو 	 مكحلا 	 ىلإ 	 ةعيرسلا 	 ةدوعلا 	 قيرط 	 نع 	 ةروثلا 	 قيقحت 	 عيطتسي 	 هنأب 	 هسفن 	 مهوي 	 لظي 	 راسيلا 	 نأ 	 نم 	 مغرلا 	 ىلع 	 راهنيسو

عمتجملاب 	 رهقلا 	 هجوأ 	 ىدحإ 	 اضيأ 	 لكشي 	 ام 	 وهو 	،	 يساسلأا 	 مويلا 	 اذه 	 فده 	 وهو 	 مهقوقحب 	 ةبلاطملا 	 نم 	 لادب 	 اهيف 	 لمعلاب 	 ءافتحلاا 	 ىلع 	 سانلا 	 ديوعت 	 ىلع 	 تجرد 	 ةبسانم 	 اهنوك 	 ةنزحم 	 ةقرافم 	 هاريام 	 وهو 	، (	 لامعلا 	 ديع 	) قفاوت 	2013	 ماعل 	 ويام 	 رهش 	 نم 	 لولأا 	 يف 	 تميقأ 	 يتلاو 	 ةرضاحملا 	 هذه 	 نأ 	 ىلإ (	 يكسموشت 	) راشأو (.	 ةيكنبلا 	) ةيميلعتلا 	 مظنلا 	 and	lazy,	and	incompetent	are	they	because	is	it	more,	have	not	do	others	If	risks".	take	to	"courage	their	with	"effort",	own	their	through	acquired	they	right	a	right,	inalienable	an	is	more	having	them,	For	have.	merely	they	are;	longer	no	and	possessions	their	in	suffocate	they	class,	possessive	a	as	having	of	pursuit	egoistic	the	in	that,	see	cannot	They	themselves.	and	others	dehumanizes	which	privilege	a	as	more	having	on	monopoly	their	perceive	not	do	oppressors	2014The	12,	February.	للم
worst	of	all	is	their	unjustifiable	ingratitude	towards	the	"generous	gestures"	of	the	dominant	class.	Precisely	because	they	are	"ungrateful"	and	"envious",	the	oppressed	are	regarded	as	potential	enemies	who	must	be	watched.Paulo	Freire	wrote	Pedagogy	of	the	Oppressed	in	1960s	Brazil,	but	his	critical	theories	extend	to	any	society	today	whose	heart	beats	to	the	drum	of	capitalism	and	consumerism.	The	book	is	eminently	quotable	and	makes	it	point	much	better	than	I	ever	could,	so	in	the	spirit	of	dialogue	(which	is	an	instrument	of	liberation!),	I	will	allow
my	own	thoughts	to	dialogue	with	those	of	Senhor	Freire.The	rich	and	the	poor,	the	haves	and	the	have-nots,	the	bourgeoisie	and	the	proletariat	-	the	theme	of	opposition	between	social	classes	is	not	new	to	sociology,	nor	is	the	idea	that	these	vertical	relationships	result	in	a	lack	of	opportunity	and	ultimate	dehumanization	of	those	at	the	bottom	of	the	social	ladder.	The	means	used	are	not	important;	to	alienate	men	from	their	own	decision-making	is	to	change	them	into	objects.	I	hear	echoes	of	Marx	in	the	background,	and	Freire's	nods	to	his	Latin	American
communist	brethren	come	as	no	surprise.	The	first	step	to	changing	this	socially	unjust	order	is	to	recognise	its	existence.	The	pedagogy	of	the	oppressed	is	an	instrument	for	their	critical	discovery	that	both	they	and	their	oppressors	are	manifestations	of	dehumanization.	The	pedagogy	of	the	oppressed	is	akin	to	a	commitment	to	social	justice,	resulting	in	an	eventual	transformation	of	an	existing,	unequal	power	structure.	It	all	begins	with	education.	Freire	very	meticulously	outlines	his	theory	of	what	education	should	be,	in	marked	contrast	to	what	it	is:	an
oppressive	form	of	"education"	(read:	indoctrination),	which	he	terms	the	"banking"	concept	of	education,	because	the	teacher	simply	deposits	tidbits	of	knowledge	(or	cash)	into	the	student's	head	(bank	account)	without	actually	teaching	the	student	to	fish	(sorry,	these	metaphors	are	tricky	little	buggers).	Any	situation	in	which	some	men	prevent	others	from	engaging	in	the	process	of	inquiry	is	one	of	violence.	What	we	need	is	a	pedagogy	that	is	"problem-posing",	that	engages	students	in	dialogue	and	teaches	people	to	ask	questions.	The	goal	of	this	broad-
canvas	curriculum	is	the	gradual	awakening	of	a	critical	consciousness.	There	is	a	criticism	looming:	are	we	not	still	using	an	us-them,	teacher-student	framework?	The	"teacher"	in	this	scenario	is	engaged	in	the	process	alongside	the	"students",	and	is	just	as	likely	to	come	from	the	ranks	of	the	oppressed	as	the	oppressors,	as	everyone's	consciousness	is	distorted	by	this	oppressive	power	structure.	It	is	key,	however,	for	the	leaders	of	the	transformation	to	have	unshakable	trust	in	the	people's	inherent	capabilities.These	ideas	may	seem	great	but	obvious,	or
too	theoretical,	or	dissociated	from	daily	life	in	[insert	your	country	here].	But	Freire's	pedagogical	notions	are	applicable	at	the	level	of	any	helping	relationship,	revolution	notwithstanding.	I	work	with	the	homeless,	and	it	is	harder	to	imagine	a	subset	of	the	population	that	is	more	acquainted	with	the	injustices	of	poverty,	powerlessness	and	dehumanization.	It	is	far	too	easy	for	intervention	workers	to	fall	back	on	their	degrees,	their	critical	analysis	of	a	situation,	and	develop	the	habit	of	telling	a	homeless	person	what	they	should	do,	rather	than	engaging	in
a	veritable	dialogue	and	placing	trust	in	that	person's	experiential	knowledge.	It	is	commonplace	to	kindly	dismiss	the	opinions	of	people	who	are	mentally	ill,	or	addicted	to	drugs	or	alcohol,	and	reinforce	their	powerlessness	by	making	decisions	for	them,	"in	their	best	interest".	Freire	asks	us	to	question	this	reflex,	and	reflect	on	how	it	adds	to	the	predicament	faced	by	marginalised	people.	Self-depreciation	is	another	characteristic	of	the	oppressed,	which	derives	from	their	internalization	of	the	opinion	the	oppressors	hold	of	them.	So	often	do	they	hear	that
they	are	good	for	nothing,	know	nothing	and	are	incapable	of	learning	anything−that	they	are	sick,	lazy,	and	unproductive−that	in	the	end	they	become	convinced	of	their	own	unfitness.	Whether	the	message	is	direct	or	veiled,	the	end	result	is	the	same:	the	oppressed	person	knows	their	place,	and	is	liable	to	stay	there	unless	something	can	halt	this	chain	of	negative	actions	and	reactions.	At	its	core,	Freire's	pedagogy	is	a	process	of	working	together.	The	transformation	of	a	power	structure	needs	to	be	a	mutual	process,	involving	both	the	oppressed	and
their	oppressors.	But	almost	always,	during	the	initial	stage	of	the	struggle,	the	oppressed,	instead	of	striving	for	liberation,	tend	themselves	to	become	oppressors,	or	"sub-oppressors".	The	very	structure	of	their	thought	has	been	conditioned	by	the	contradictions	of	the	concrete,	existential	situation	by	which	they	were	shaped.	This	truth	terrifies	me.	How	is	it	that	people	born	and	bred	in	absolute	poverty	can	go	on	to	amass	millions,	flaunting	their	riches	and	living	with	their	contradictions?	How	can	promising	young	politicians	be	initiated	into	the	very
culture	of	corruption	they	professed	to	want	to	change?	It	is	easier	to	cross	the	bridge	to	the	other	side	than	to	change	the	entire	landscape.There	will	always	be	great	resistance	to	change,	because	any	situation	of	startling	inequality	works	quite	swimmingly	for	those	at	the	top.	Conditioned	by	the	experience	of	oppressing	others,	any	situation	other	than	their	former	seems	to	them	like	oppression.	Formerly,	they	could	eat,	dress,	wear	shoes,	be	educated,	travel,	and	hear	Beethoven;	while	millions	did	not	eat,	had	no	clothes	or	shoes,	neither	studied	nor
traveled,	much	less	listened	to	Beethoven.	Any	restriction	on	this	way	of	life,	in	the	name	of	the	rights	of	the	community,	appears	to	the	former	oppressors	as	a	profound	violation	of	their	individual	rights−although	they	had	no	respect	for	the	millions	who	suffered	and	died	of	hunger,	pain,	sorrow,	and	despair.	For	the	oppressors,	"human	beings"	refers	only	to	themselves;	other	people	are	"things".	For	the	oppressors,	there	exists	only	one	right:	their	right	to	live	in	peace,	over	against	the	right,	not	always	even	recognized,	but	simply	conceded,	of	the	oppressed
to	survival.	And	they	make	this	concession	only	because	the	existence	of	the	oppressed	is	necessary	to	their	own	existence.	It	is	this	belief	in	the	right	to	live	in	peace,	without	restrictions,	that	drives	the	capitalist	machine,	collateral	damage	be	damned.	I'm	looking	at	you,	America.I	was	more	interested	in	Freire's	views	on	oppression	than	fleshing	out	his	pedagogical	solutions,	so	forgive	me	for	sidestepping	the	more	technical	aspects	of	his	treatise	and	flying	all	over	the	map	with	this	review.	Pedagogy	of	the	Oppressed	is	far	more	organised,	I	assure	you,	and
a	worthwhile	mine	of	ideas	for	the	sociologically	inclined.essai-critique	non-fiction	south-americaAugust	29,	2007I	don't	get	this	book.	I	found	it	to	be	an	overacademic	hard	to	read	book	about	making	education	less	academic	and	more	accessible.November	17,	2022When	I	first	picked	up	this	book,	my	first	question	was	'can	the	oppressed	have	a	pedagogy'	which	is	really	pessimistic	of	me,	but	then	I	blame	Spivak's	book	title	'can	the	subaltern	speak'	which	has	been	on	my	mind	for	a	few	months	now.	Luckily,	Freire	answered	with	a	resounding	yes.	It	wouldn't
be	an	exaggeration	to	say	that	within	these	pages	Freire	asked	for	a	complete	paradigm	shift,	an	epistemological	break	within	existing	anti-dialogical	structures.	Anyone	familiar	with	bell	hooks'	writings	will	see	that	she	tried	to	embody	(successfully,	obviously)	this	spirit	in	her	works	too,	which	is	not	a	surprise	since	hooks	considered	Freire	to	be	one	of	her	teachers.Maybe	I've	just	been	afraid	of	freedom.	At	least,	I'm	certain	I	was,	before	I	read	this	book.	Maybe	I've	actually	been	fettered	by	samsara	without	even	realising	it	and	maybe	I've	even	taken	refuge
in	its	paradoxical	certainty.	This	is	not	to	say	that	all	of	samsara	is	bad.	I	am	no	Buddhist	(I	don't	know	even	if	that's	what	they	say,	so	forgive	me.)	But	I've	grown	to	think	of	consciousness	as	an	emergent	phenomenon	and	acknowledge	that	it	can	only	grow	with	the	environment	around	us	-	it	has	to	be	unfettered.	Or	consciousness	can	only	grow	when	it's	in	dialogue	with	the	environment	that	it's	a	part	of.	But	to	get	there,	we	need	a	paradigm	shift.I	sincerely	believe	that	our	brains	didn't	evolve	or	adapt	with	the	advent	of	internet	and	the	onslaught	of
information	that	we	were	being	subjected	to	everyday	in	this	age	of	the	hyperreal.	Our	brains	are	always	trying	to	compensate	without	even	recognising	the	lack,	and	then	we're	all	scatterbrained,	all	over	the	place.	This	book	is	more	important	now	than	ever	before,	because	it	might	initiate	the	much	needed	and	long	overdue	paradigm	shift	and	dialogical	radicalisation.	What	are	you	doing?	Go	read	this	book	and	underline	everything.	critical-theory	dont-stop-more-give-me-more	fantasy	November	8,	2011This	was	a	chore	to	read.	Either	the	original	writing	is
in	a	style	lacking	art	or	the	translation	from	Portuguese	either	has	issues	or	the	translator	lacks.	Beyond	what	makes	for	an	unpleasant	read,	many	of	the	ideas	in	the	book	are	obviously	for	another	time	and	place	(1960's	Brazil)	and	presenting	an	idealogy	that	has	not	only	failed	miserably	in	every	attempt	but	has	actually	seen	some	of	the	most	oppressive	regimes	in	history	(Soviet	Union,	Khmer	Rouge,	North	Korea,	Maoist	China	and	more).	One	has	to	wonder	if	Paulo	would	still	hold	on	to	these	ideas	with	the	full	knowledge	of	20/20	hindsight	or	potentially
make	excuses	for	each	and	every	inclusive	instance	of	Socialist	failure.	There	are	some	nuggets	of	interesting	thought	or	ideas.	I	particularly	like	and	agree	with	the	notion	of	'deposit	banking'	education.	We	can	see	the	failure	of	this	mode	of	education	in	our	own	American	system	where	sadly	teaching	critical	thinking	is	something	reserved	for	college	level	courses.	Another	nugget	was	"This	is	because	welfare	programs	as	instruments	of	manipulation	ultimately	serve	the	end	of	conquest.	They	act	as	an	anesthetic,	distracting	the	oppressed	from	the	true
causes	of	their	problems	and	form	concrete	solution	of	these	problems.	They	splinter	the	oppressed	into	groups	of	individuals	hoping	to	get	a	few	more	benefits	for	themselves",	a	passage	that	I	believe	aptly	describes	one	of	our	current	American	political	parties	in	how	they	go	about	gaining	public	support.	Of	course,	I	am	sure	that	Paulo	would	disagree	with	this	if	he	was	still	alive	but	his	observation	was	still	accurate	in	exposing	the	progressive	movement	in	America.	education-teaching	organizational-leadership ديزابأ 	 دمحأ 	Ahmad	AbazeidAugust	21,	2016 رسك 	 يف 	 ةسيئرلا 	 هتيضقو 	 ،ثيدحلا 	 يروثلا 	 ركفلا 	 سسأ 	 نم 	 هتطاسب 	 ىلع 	 باتكلا 	 اذه

رهقلا 	 ةموظنم 	 نم 	 هررحتس 	 يتلا 	 ةروثلا 	 يف 	 كرتشي 	 ىتح 	 يقوف 	 ميلعتك 	لا	 ةيكراشت 	 ةيدنب 	 بعشلا 	 اورواحي 	 نأ 	 نييروثلا 	 ةداقلا 	 ىلع 	 فيكو 	 ،نيرهاقلا 	 ماظن 	 عنص 	 نوروهقملا 	 رركي 	 لاأو 	 رهقلا 	 ةموظنم .December	27,	2007I	just	finished	reading	Paulo	Freire's	Pedagogy	of	the	Oppressed.	It	was	life	altering,	as	I	knew	it	would	be,	and	pointed	the	way	forward	clearly	to	how	we	can	begin	the	revolution.	If	our	aim	is,	as	loving	humans,	to	eradicate	homelessness,	poverty,	racism,	classism,	and	sexism,	our	revolution	must	be	educative	and	cultural.	Educative	meaning	that	it	is	a	process	of	reflection,	critical	thinking,	and	dialogue;	cultural	meaning	that	it	must	act	decisively	on	our	ways	of	being	and	inhabiting	society.	One	way
that	Freire	tells	us	this	can	be	done--	and	I	mention	it	here	because	a	lot	of	people	question	what	practical	steps	can	be	taken	to	begin	the	revolution--	is	by	bearing	witness.Bearing	witness	is	an	action.	It	is	a	way	for	us	to	begin	to	live	our	lives	in	ways	that	fruitfully	impact	our	world.	Freire	tells	us	that	the	historical	essential	elements	of	witness	are:1.	Consistency...	matching	words	with	actions.2.	Boldness...	confronting	the	issues	that	matter,	not	shirking	or	avoiding	our	responsibilities	towards	equitable	humanity.3.	Radicalization...	leading	both	the	people
bearing	witness	and	those	receiving	witness	to	increasing	action.4.	Courage	to	love...	rather	than	accommodating	an	unjust	world,	transforming	the	world	so	increase	our	own	liberation.5.	Faith...	belief	that	we	can	change	ourselves	in	collaboration	with	others.I	truly	believe	that	it	is	through	the	integration	of	the	personal	and	the	political	that	we	begin	the	revolution.	We	cannot	think	about	how	to	economically	love	developing	countries,	if	we	cannot	love	the	homeless	man	we	pass	on	our	way	to	Whole	Paycheck,	err...Foods.	We	cannot	have	faith	that	the
world	can	change,	if	we	cannot	start	a	dialogue	with	our	annoying	younger	sister	about	how	to	better	our	relationship.	The	revolution	begins	with	a	commitment	to	bearing	witness	in	our	small	personal	lives--	AND	acting	on	the	political	scale,	the	two	are	not	in	sequence.It	is	really	hard	to	bear	witness.	I	struggle	with	it	everyday.	I	have	to	fight	my	own	inclination	to	rush	out	to	those	post-Christmas	sales,	and	figure	out	new	ways	to	love	my	heinous	roommate.	It	is	a	process,	for	sure.	But	the	revolution	must	begin.	How	else	can	we	continue	being	human?June
22,	2023The	source	of	liberation	can	only	arise	from	within	the	oppressed.I	only	recently	heard	of	this	book,	written	in	1968,	and	it’s	enormous	subsequent	global	influence	in	both	education	and	critical	theories.	Overall,	I	found	The	Pedagogy	of	the	Oppressed	to	be	both	timeless	and	timely,	providing	a	construct	for	the	oppressed	to	not	only	recognize	the	system	of	oppression	imposed	on	them	but	also	how	to	create	an	educational	framework	to	seek	liberation	from	that	system.	There	are	several	rules	and	distinctions	made	clear,	namely	that	of	the	oppressor
and	the	oppressed	and	the	tools	the	oppressor	uses	to	maintain	dominance	and	control.	Some	tools	are	overt	propagandizing	but	there	are	more	subtle	levers	of	control	that	have	far	greater	influence.	A	chief	tool	in	my	mind	that	is	mentioned	in	this	book	is	ensuring	that	the	labor	class	is	divided.	And	of	course	this	is	just	so	classic.	From	race	baiting,	xenophobia	and	immigrant	scapegoating,	class	division	is	a	tried	and	true	tool	method	to	fracture	solidarity	and	create	self	inflicted	social	injury	by	means	of	domestic	strife.	The	domestic	strife	serves	as	a	grand
distraction	from	whatever	oligarchy	that	maintains	control.	Key	in	class	division	is	the	vilifying	of	unions	which	have	a	pesky	tendency	to	unite	across	racial	lines	and	create	tremendous	solidarity	and	even	*gasp*	a	changing	cultural	zeitgeist.	Fortunately	for	the	plutocracy,	neoliberalism	for	the	last	40	years	has	made	sure	unionization	not	only	never	goes	this	far	but	even	gets	created	in	the	first	place.Key	methodology	in	maintaining	dominance	is	fooling	the	working	class	into	believing	that	they	are	part	of	the	oppressor	class	when	they	are	actually	being
fundamentally	oppressed.	Cultural	compartmentalizing	is	key.	What	this	means	is	confusing	the	labor	class	and	upper	class	about	what	freedom	even	means.	You	get	them	to	believe	that	the	defense	of	freedom	is	to	maintain	the	status	quo.	This	includes	fabrication	of	a	zero	sum	political	landscape,	the	illusion	of	scarcity	and	then	propagandize	the	social	threat.	The	goal	is	to	see	any	forfeit	of	luxury	as	oppression	to	their	freedom	when	the	truly	pressed	enjoy	no	such	luxuries	in	the	first	place.	This	will	create	great	disparities	about	the	language	of	freedom	and
propagate	more	confusion	and	strife.	Additionally,	these	kinds	of	social	distortions	create	monstrous	hypocrisy	and	double	standards.	For	example,	is	there	really	a	fundamental	difference	between	radical	Islam	and	white	supremecistt	Christianity?	They	both	have	the	same	goals	and	by	the	same	means	and	function	as	the	inverse	of	one	another.	Even	the	generosity	of	the	oppressors	is	a	form	of	dominance.	The	generosity,	which	is	almost	always	based	on	commodity,	is	at	best	disingenuous	and	based	on	the	oppressive	materialistic	system	that	maintains
control.	Populist	control	is	allowed	to	arise	within	a	system	of	oppression	where	the	popuist	gains	the	support	of	the	proletariat.	However,	the	populist	must	continue	the	agenda	of	the	plutocracy	of	this	populist	will	not	last.	A	populist	is	basically	an	intermediary	between	the	people	and	the	elites,	living	between	the	two	groups	and	using	vast	powers	of	manipulating	the	oppressed.	As	long	as	a	populist	restricts	themselves	to	paternalism,	authoritarianism	or	promoting	dependency	on	social	welfare,	the	oligarchy	will	consent	to	their	rule.	A	key	point	in	the	book
is	that	the	oppressed	are	not	the	inverse	oppressors.	What	I	mean	is,	a	revolutionary	cannot	use	the	same	tools	of	oppression	to	create	social	change,	this	will	only	result	in	rebranded	authoritarianism	(something	we’ve	seen	a	lot).	No,	the	key	point	is	that	liberation	can	only	come	from	the	lived-in	experience	of	the	oppressed	with	the	goal	to	liberate	not	only	the	oppressed	but	the	oppressors	as	well	from	an	entrenched	system.	Indeed,	all	are	dehumanized	in	a	system	of	oppression:	the	oppressed	because	they	are	treated	as	empty	vessels	and	the	oppressors
because	they	act	inhumanely	toward	fellow	humans.	As	trite	as	it	may	sound,	sincere	love	and	joy	for	all	humanity	is	the	only	way	to	break	a	system	of	oppression	to	unbind	all	who	are	bound.	A	huge	danger	for	the	oppressed	is	to	internalize	the	oppressor	image	of	themselves	“I’ll	only	be	a	peasant”	to	create	deeply	entrenched	fatalism.	The	oppressed	need	to	realize	that	they	are	more	than	objects	of	the	oppressor.	And	this	brings	me	to	what	this	book	is	really	about:	creating	a	pedagogy	for	the	oppressed.	Education	is	a	key	vehicle	to	maintain	dominance.
Traditional	western	teaching,	or	banking	education,	is	to	treat	the	student	like	an	empty	vessel	to	be	filled	with	a	knowledge	base.	Once	that	student	is	able	to	regurgitate	that	knowledge,	they	earn	the	accolades	of	the	oppressor.	Those	that	are	unable	to	obtain	this	education	are	seen	as	lazy	and	deserving	of	their	predicament.	Those	that	don’t	subscribe	to	the	body	of	knowledge	are	considered	pathological	and	in	need	of	re-education.	Any	attempt	to	“educate”	the	marginalized	is	again	a	form	of	oppressive	generosity	as	the	goal	is	simply	to	assimilate	that
person	into	the	existing	system	of	oppression.	And	this	is	where	Friere	is	so	emphatic,	he	speaks	of	an	open	dialogue	based	way	of	teaching	that	decentralizes	knowledge	and	promotes	the	creativity	of	the	masses.	And	one	cannot	have	true	dialogue	without	humility	and	without	asserting	a	monopolization	of	knowledge.	Education	is	either	a	tool	of	conformity	or	a	tool	of	liberation	where	students	learn	how	to	think	critically	to	transform	society	into	something	new.	Overall	I	enjoyed	this	book	however	not	all	of	the	material	is	accessible	to	the	casual	reader.
There	was	a	large	chunk	of	stuff	that	was	pretty	incomprehensible	to	me	because	I	wasn’t	taking	detailed	notes.	Overall	I	recommend	it.epistemology	immigration	nonfiction	June	26,	20223.5So	many	words	reverberating	in	the	chambers	of	the	Left,	and	all	that	to	just	say:	Love	is	all	there	is;	it	is	an	ontological	pre-supposition.	We	are	all	beggars,	screaming:	Look	at	me!	Initiate	my	Becoming!	This	"look"	formulates	the	contents	of	human	beings	as	Subjects.	To	oversimplify	Lacan,	the	ego,	that	was	"constitutionally	sundered"	during	the	"mirror	stage",	is
perpetually	seeking	a	fabled	unity	of	the	self	and	thus	it	always	has	an	inherent	'rift'.	The	Symbolic	Order,	where	humans	become	subjects,	is	made	up	of	fictions	and	metaphors	---	where	humans	are	ascribed	with	a	long	signifying	chain	of	signifiers,	where	the	myth	and	metaphors	and	fictional	superstructures	are	applied	to	us.	This	constitutional	rift	is	deepened	in	the	psyche	of	the	oppressed	when	placed	in	the	Symbolic	Order	---	because	it	is	the	victors,	the	oppressors	who	write	the	stories	and	the	metaphors,	and	consequently	make	up	this	Order.	In	this
way,	the	Subject	is	objectivised,	and	thus	both	the	Subject	as	well	as	the	Object	preside	within	the	oppressed.	"The	very	structure	of	their	thought	has	been	conditioned	by	the	contradictions	of	the	concrete,	existential	situation	by	which	they	were	shaped.	Their	ideal	is	to	be	men;	but	for	them,	to	be	men	is	to	be	oppressors.	This	phenomenon	derives	from	the	fact	that	the	oppressed,	at	a	certain	moment	of	their	existential	experience,	adopt	an	attitude	of	‘adhesion’	to	the	oppressor."	Paulo	Freire	spends	the	rest	of	the	book	analysing	the	myriad	of	ways	the
oppressors	look	to	keep	the	internalised	Subject-Object	dichotomy	alive	inside	the	oppressed	---	ranging	from	the	"banking	concept	of	education"	where	the	students	are	depositories	to	be	filled	with	fractured	info.,	to	the	superficial	'care'	of	rainbow	capitalism,	in	order	to	keep	the	oppressed	lulled.	Reality	is	fragmented	and	people	are	trapped	in	these	fragments	(which	is	also	linked	to	the	capitalist	tendency	towards	'specialisation').	Love,	empathy,	humility,	and	dialogue	are	the	basis	of	revolution.	An	individual	is	the	sublation	of	the	dialectical	tension
between	the	subjective	and	the	objective.	We	are	embedded	in	action	ontologically,	so	a	radical	must	naturally	produce	knowledge	in	solidarity	with	action	---	the	ultimate	praxis.	Presenting	the	world	as	a	problem	--	as	something	to	be	named	--	is	what	sutures	the	reality	back	to	a	unified	fabric.	Only	the	oppressed	can	heal	the	world,	that's	what	Freire	believes	anyway.	In	a	certain	documentary,	James	Baldwin	said	to	the	white	man	interviewing	him:	You	cannot	help	but	feel	that	there	is	something	you	can	do	for	me,	that	you	can	save	me.	And	you	do	not	yet
know	I've	endured	your	salvations	for	so	long,	I	cannot	afford	it	anymore...I	can	save	you;	I	know	something	about	you,	you	don't	know	anything	about	me.	This	is	the	underline	of	this	book.Now	the	problems:	aside	from	being	mind-numbingly	repetitive,	another	problem	I	had	with	this	book	was	its	heavy	reliance	on	the	oppressed-oppressor	binary	to	the	point	of	over-simplification;	this	book	may	also	be	inaccessible	to	those	not	well-versed	in	continental	philosophy.	What	a	shame	really,	because	for	all	its	faults,	it	re-wired	my	brain	in	a	lot	of	ways	and	opened
up	new	vistas	of	knowledge.	I	wish	more	people	could	read	it!	Also	I	wish	it	had	more	concrete	data	and	examples.	I	won't	attempt	to	summarise	or	formally	review	this	book,	for	it	has	been	done	countless	times	by	people	way	more	articulate	than	I	am.	But	I	will	say	this:	Pedagogy	of	the	Oppressed	is	a	book	that	I	will	keep	coming	back	to;	it	is	an	incredibly	engrossing	and	an	absolutely	essential	read.November	23,	2018It's	hard	to	review	a	book	like	this	because	it's	a	game-changing	book	whose	ideas	have	seeped	into	everything.	I	guess	I	will	say	that	it	was
much	more	dense	and	academic	than	I	remember	it	being.	October	18,	2011This	book	represents	a	huge	disappointment,	because	it	could	have	been	brilliant	in	its	totality.In	a	nutshell	the	book	is	about	the	methodology/means	of	libertarian	education.	How	traditional	teaching	methods	implicitly	reproduce	dominant	ideology	and	instill	passivity	in	their	subjects.	The	means	by	which	this	is	subverted,	Freire	suggests,	is	by	rejecting	teacher-student	centred	teaching,	assessing	and	pushing	the	boundaries	of	learners	conciousness	through	problem-posing.	This
develops	education	as	a	dialectial	entity	(rather	than	the	static	facts	that	are	taught	in	schools),	allows	to	unpick	alot	of	ideological	baggage	and	because	its	a	group	activity	it	builds	a	'dialogue'	in	the	oppressed	(read	class	conciousness).At	its	height	the	book	has	quite	far-reaching	implications	in	politics	and	education.	The	books	scope	isn't	just	just	there	though,	were	talking	topics	psychology,	sociology,	radical-theory,	and	probably	a	few	others	are	all	covered.The	problem	with	the	book	though	is	two-fold,	firstly	overuse	of	hegelian	or	academic	style	jargon
and	secondly	being	a	product	of	the	70's	left,	its	got	weird	baggage.	On	the	hegelian/academic	front,	it	makes	sense	that	dialectics	would	make	an	appearance	in	the	book,	its	just	kind	of	ironic	that	a	book	on	teaching	the	downtrodden	and	poor	is	so	overladdened	with	philosphical	terms	that	just	make	you	glaze	over	and	would	be	beyond	the	means	of	someone	who	was	not	educated	to	university	level.	Its	simply	no	exaggeration	to	state	that	20-30	pages	should	have	been	edited	out	of	existence	on	the	account	of	being	rather	superfluous.	And	its	worse	that	it
brings	only	confusion	and	makes	it	tiresome	to	read.Re:	70's	radicalism.	It	makes	no	sense	at	all	for	3/4	of	the	book	to	talk	about	the	oppressed	becoming	self	aware	towards	the	goal	of	liberation,	then	for	the	last	chapter	to	start	discussing	the	relationship	of	the	oppressed	towards	their	leaders!	Mao,	Guevara,	Castro,	Lenin,	Althusser	and	others	all	get	quoted	in	what	seems	like	a	parody	of	the	first	half	of	the	book.	Only	the	optimistic	heydays	of	the	left	could	possibly	talk	up	Castro	and	Guevara	as	being	deeply	implanted	in	the	dialogue	of	the	masses	without
drawing	the	worse	kind	of	mockery.	Yet	its	here,	in	a	seminal	text	no	less.Would	suggest	its	worth	reading	despite	its	rather	skewed	leftism	and	love	of	all	things	hegel.	Possibly	Deschooling	Society	might	be	an	easier	first	read	into	this	forray.November	8,	2016					
	()					.					""		
March	23,	2007A	must-read	for	anyone	engaged	in	education,	as	well	as	all	those	involved	in	grassroots	social	change.	How	does	one	teach	others,	particularly	those	who	have	been	oppressed	in	our	society,	without	at	the	same	time	becoming	merely	another	outside	force	of	domination?	How	do	those	who	are	oppressed	escape	oppression,	without	merely	joining	the	ranks	of	the	those	currently	in	power	and	responsible	for	the	oppression?	Freire,	one	of	the	first	to	truly	address	these	questions,	handles	them	capably,	with	his	own	real	world
experimentation	informing	his	answers.non-fiction	pedagogy	to-rereadDecember	3,	2015Perhaps	I	have	been	reading	in	the	wrong	order.	I’m	very	familiar	with	the	idea	of	dialogic	pedagogy,	mainly	from	my	PGCE	and	reading	Radical	Education	and	the	Common	School,	which	is	about	liberatory	education	for	children	and	young	people	as	well	as	adults	(as	Freire	points	out,	this	idea	of	education	is	lifelong,	all-encompassing,	and	positions	teachers	as	learners	and	learners	as	teachers).	I	fervently	believe	that	this	idea	of	learning	is	the	golden	key	shining	in	our
hands	towards	a	world	we	can	all	joyfully	and	peacefully	and	lovingly	inhabit.That	said,	I	have	issues	with	this	book!	Maybe	it’s	just	me	being	too	slow	to	get	it.	It’s	so	technical!	In	drawing	on	Hegel	and	Fromm,	it	even	makes	ordinary	words	like	love	and	death	into	jargon.	When	Freire	is	describing	the	pedagogy	he	is	speaking	about,	he	spends	many	words	changing	every	day	language	into	Marxist	technicality,	and	I	am	begging	for	examples	and	clarity.Part	of	my	fruitful	struggle	with	this	text	involves	trying	to	apply	Freire’s	framing	developed	out	of	teaching
adult	literacy	in	post-colonial	contexts	to	the	(to	me)	more	familiar	field	of	intersectional	identity	politics.	Freire	characterises	the	‘oppressor	consciousness’	as	identifying	being	as	having,	which	leads	to	the	objectification	and	exploitation	of	the	oppressed,	a	reflection	that	speaks	to	many	facets	of	gender	oppression.	Even	more	vividly,	he	points	out	that	members	of	the	oppressor	class	who:join	the	oppressed	in	their	struggle	for	liberation[…]	as	they	cease	to	be	exploiters	or	indifferent	spectators	or	simply	the	heirs	of	exploitation	and	move	to	the	side	of	the
exploited,	they	almost	always	bring	with	them	the	marks	of	their	origin:	their	prejudices…	which	include	a	lack	of	confidence	in	the	people’s	ability	to	think,	to	want,	and	to	know[…]	A	real	humanist	can	be	identified	more	by	[her]	trust	in	the	people,	which	engages	[her]	in	their	struggle,	than	by	a	thousand	actions	in	their	favour	without	that	trustHe	distinguishes	humanism	from	‘humanitarianism’,	the	false	and	self-serving	generosity	of	the	oppressor:Pedagogy	which	begins	with	the	egotistic	interests	of	the	oppressors	(an	egoism	cloaked	in	the	false
generosity	of	paternalism)	and	makes	the	oppressed	the	objects	of	its	humanitarianism,	itself	maintains	and	embodies	oppression.	It	is	an	instrument	of	dehumanisationI	feel	the	importance	of	these	points	to	feminist	movement	can’t	be	overstated!	The	need	for	‘allies’	to	trust	&	respect	the	agency	of	‘the	oppressed’	and	to	avoid	making	others	dehumanised	objects	of	their	‘generosity’	or	more	likely	of	an	appropriative,	consuming	gaze	seeking	‘self-improvement’	is	a	hard	lesson	to	learn	for	those	in	relative	positions	of	privilege	in	kyriarchy.On	the	other	side,
Freire	characterises	the	‘oppressed	consciousness’	as	‘housing	the	oppressor’,	tending	towards	self-depreciation,	‘fear	of	freedom’,	‘silence’	and	emotional	dependence.	Susceptibility	to	the	manipulative	and	divisive	tactics	of	‘cultural	invasion’	by	which	the	oppressors	maintain	their	position	is	a	feature	of	this	consciousness.	Aspiration	to	become	the	oppressor	leads	to	‘horizontal	violence’.	A	labourer	promoted	to	overseer	treats	her	subordinates	as	badly	as	the	boss	did;	a	person	who	articulates	radical	ideas	is	silenced	for	the	sake	of	keeping	a	larger	group
safe.The	oppressors	do	not	favour	promoting	the	community	as	a	whole,	but	rather	selected	leadersThese	oppressed/oppressor	archetypes	are	so	useful,	but	need	to	be	critically	reconsidered	in	a	context	where	we	are	all	both	oppressed	and	oppressor	(Foucault,	via	Aoifeschatology	:	“why	is	your	view	of	the	social	order	so	pure?”)	I	might	add	many	examples	of	violence	that	are	not	exactly	horizontal,	but	more	DIAGONAL,	in	that	they	kick	downward	from	one	axis	of	oppression	to	another,	maybe	we	can	say	across	an	intersection:	a	white	musician	asserts	her
sexual	agency	by	playing	on	racist	stereotypes,	a	cis	feminist	insists	on	misgendering	trans	women	to	exclude	them	from	woman-only	space	and	so	on.Freire	states	and	re-states	that	the	oppressors	cannot	liberate	the	oppressed:	the	oppressed	must	liberate	the	oppressor	(because	they	are	dehumanised	too,	by	the	act	of	oppressing	others)	by	liberating	themselves.	Parcelled	with	this	comes	the	idea	that	the	‘banking’	style	of	education,	the	authoritarian	way	of	stuffing	receptacle	minds	with	alienating	matter,	can	never	be	useful	to	liberation:	propaganda	is
ALWAYS	unacceptable.	And	also	in	this	parcel:	we	cannot	liberate	first	and	educate-for-liberation	afterwards.	ONLY	dialogic	pedagogy	can	liberate.	Along	with	this	too,	Freire’s	idea	of	praxis	as	reflection	and	action,	neither	one	without	the	other.Although	Freire	decries	‘sectarianism’	(I	feel	‘dogmatism’	better	captures	what	he	means)	Right	(obstructing	any	process	of	emancipation,	protecting	the	domination	of	elites)	and	Left	(relying	on	the	‘historical	process’	to	bring	about	revolution),	he	uses	a	lot	of	rigid	‘master	narrative’	Marxism	to	make	his	case.	I	feel
the	need	to	interrogate	rationalist,	scientific-materialist	aspects	of	his	text	and	to	question	the	idea	of	‘unveiling	objective	reality’	and	of	humans	‘transcending	themselves’	in	practice:	when	Freire	quotes	Mao	I	ask	how	we	can	account	for	Mao’s	violence	and	dehumanisation	of	the	people:	I	look	for	the	seeds	of	tyranny.	Where	does	decoding	experience	shade	into	a	new	hegemonised	discourse,	where	does	it	grey	into	emptiness?The	very	dryness	and	technicality	of	this	text	makes	it	hard	for	non/semi-academics	like	me	to	feel	out	and	interpret	across
boundaries.	When	I	was	hanging	out	in	the	London	Review	bookshop	on	Friday	with	a	friend	I	spotted	this	book.	I’m	imagining	joyfully	that	hooks	has	written	something	here	that	updates	ideas	such	as	Freire’s	with	her	usual	clarity	and	accessibility	and	considers	liberatory	education	with	a	much	needed	feminist	lens.November	27,	2013I've	seen	quotes	from	this	that	burned	with	fierce	fire	into	my	brain	(ex:	"Any	situation	in	which	some	individuals	prevent	others	from	engaging	in	the	process	of	inquiry	is	one	of	violence.	The	means	used	are	not	important;	to
alienate	human	beings	from	their	own	decision-making	is	to	change	them	into	objects"),	so	hopefully	someday	I'll	read	the	whole	thing.January	1,	2025This	makes	my	list	of	top	5	most	inaccessible	books	I've	ever	read.	Which	is	really	ironic	given	the	subject	matter.	"Here	is	how	you	fight	back	against	oppression,	but	good	luck	understanding	it	scrubs."I	don't	think	I	agree	with	a	good	chunk	of	what	Paulo	Freire	says.	But	I	could	also	be	misunderstanding	him,	which	I	feel	very	willing	to	say	is	his	fault,	not	mine.	(Unless	it's	the	translation?)	There's	so	much
language	in	here	that	is	either	academic	or	terminology	he	just	made	up.	It	feels	so	unnecessary.	For	a	linguist	who's	all	about	the	unwashed	masses	he	doesn't	seem	very	good	at	communicating	in	simple,	concise	language.	I	THINK	I	know	what	he	meant,	but	do	I?	A	lot	of	the	time	I	felt	like	he	was	being	vague.	He	would	say	something	and	then	what	exactly	he	meant	wasn't	cleared	up	for	me	until	pages	later,	when	it	could	have	easily	been	clear	from	the	start.	I	also	think	a	lot	of	these	ideas	are	presented	as	if	they	are	universal	but	they	only	really	apply	in
Paulo	Freire	specific	experiences	with	oppression	and	can't	necessarily	be	extrapolated	to	all	situations	in	which	someone	has	power	over	a	group	of	people.	I	also	feel	like	all	his	reasoning	centers	entirely	around	power	with	little	consideration	for	any	other	lens.	He's	oversimplifies	to	a	really	extreme	degree	and	I	feel	like	he	lapses	into	absurdity	on	several	occasions.That	isn't	to	say	there	aren't	some	gems	in	here,	and	that	there	aren't	ideas	I	agree	with.	Like	yes,	I	agree	that	if	you	don't	let	someone	think	for	themselves	they	aren't	free.	But	I	feel	like	that's
obvious.	That's	addressed	in	books	like	1984	which	were	written	way	earlier.	And	the	concept	of	"banking"	education	makes	sense	but	also,	did	you	really	have	to	put	it	like	that?	Yes,	critical	thinking	good.	Rote	memorization	bad.	Bam.	Nailed	it.	I	don't	want	to	beat	him	up	too	much	for	being	inarticulate,	but	reading	this	was	painful	and	academics	are	the	worst.	Again,	I	wouldn't	be	surprised	if	the	translation	is	a	large	part	of	the	problem.	I	don't	know.	I	don't	feel	moved	to	spend	a	bunch	of	time	looking	into	it.May	21,	2018Author	Paulo	Freire	a	Brazilian
educator	and	philosopher	wrote	this	book	in	1968.	His	time	was	a	time	of	opposing	political	forces,	industrial	revolution,	beginning	of	cold-war	and	post-colonialism	and	military	coups	in	South	America.	Developing	his	philosophy,	he	had	in	mind	the	future	of	the	uneducated	many	that	wanted	freedom	but	lacked	knowledge	and	know-how.	He	described	freedom	as	a	factor	that	defines	humanity	(not	an	abstract	ideal	but	an	inherent	component	that	needs	to	be	actualized	to	become	fully	human).	Freedom	can	only	be	achieved	through	knowledge.	In	this	aspect,
knowledge	(not	information)	has	to	be	co-created	by	the	learner,	therefore	the	learner	cannot	be	a	bank	for	input	but	rather	has	to	be	a	part	of	the	knowledge	itself.For	its	time	and	still	today	it	is	one	of	the	masterpieces	of	philosophy	of	education.July	23,	2012my	biggest	problem	with	the	book,	as	it	is	with	other	academic	works	in	general,	is	when	an	author	takes	generally	simple	and	easy	to	understand	ideas	and	couches	them	in	overly	complicated	language.	i	think	that	bothered	me	with	this	book	particularly	given	that	the	idea	behind	it	all	is	really	to	get	a
community	to	learn	together	and	work	together	to	move	forward	toward	a	non-oppressive	society,	but	if	you	have	something	as	interesting	as	this	in	language	that	isn't	accessible	to	everyone,	you	just	end	up	perpetuating	an	uneven	power	structure	yet	again.	September	25,	2017'Pedagogy	of	the	Oppressed'	was	first	published	nearly	fifty	years	ago,	yet	read	to	me	as	a	fresh,	powerful,	and	relevant	text,	both	on	a	personal	and	social	level.	On	the	personal	front,	it	reminded	me	of	how	much	I	prefer	small	group	teaching	to	lecturing.	In	the	former	case,	I	used	to
facilitate	and	guide	critical	discussions	on	a	topic	with	three	or	four	students	who	had	written	an	essay	about	it.	It	was	obvious	in	such	discussions	whether	the	students	had	read	about	the	topic,	whether	they	were	interested,	and	what	they	thought.	In	the	latter	case,	I	talk	at	twenty	or	more	students	for	two	hours	without	any	sense	of	whether	they're	listening,	let	alone	learning.	Freire	emphasises	dialogue	as	central	to	education,	which	I	strongly	concur	with.	I	learn	best	from	reading	or	talking,	not	listening.	Likewise,	I	teach	best	through	discussion,	not
lectures.	It's	a	real	pity	that	in	the	UK	only	Oxford	and	Cambridge	give	undergraduate	students	the	opportunity	to	learn	through	such	small	group	teaching.	Moreover,	I	greatly	appreciated	Freire's	points	about	'problem-posing'	education,	which	doesn't	treat	social	issues	as	resolved.	I	used	to	genuinely	enjoy	discussing	the	flaws	in	housing	policy,	for	example,	with	students.	In	short,	I	found	Freire's	angle	on	education	inspiring,	which	is	helpful	as	I'd	been	feeling	quite	jaded	about	academic	teaching.More	importantly,	though,	Freire's	theories	around
oppression	and	resistance	have	a	lot	of	resonance	in	2017.	Generally,	I	appreciated	his	rejection	of	binary	divisions	(for	example	objective	and	subjective)	in	favour	of	dialectics	and	the	constant	emphasis	on	dialogue.	This	is	expressed	with	great	elegance,	for	instance	in	chapter	3:Someone	who	cannot	acknowledge	himself	to	be	mortal	as	everyone	else	still	has	a	long	way	to	go	before	he	can	reach	the	point	of	encounter.	At	the	point	of	encounter	there	are	neither	utter	ignoramuses	nor	perfect	sages;	there	are	only	people	who	are	attempting,	together,	to	learn
more	than	they	now	know.	Dialogue	further	requires	an	intense	faith	in	humankind,	faith	in	their	power	to	make	and	remake,	to	create	and	re-create,	faith	in	their	vocation	to	be	more	fully	human	(which	is	not	the	privilege	of	an	elite,	but	the	birthright	of	all).	Given	the	current	quality	of	political	and	media	debate,	actual	dialogue	seems	to	be	badly	needed.	Both	in	education	and	in	culture	more	generally,	I	think	there	is	a	confusion	between	dialogue	and	debate.	A	debate	is	competitive	and	the	aim	is	to	win;	dialogue	is	co-operative	and	all	participants	gain
from	it.	The	present	forms	taken	by	the	media	and	the	structures	through	which	we	interact	online	seem	to	greatly	inhibit	dialogue	as	Freire	describes	it;	everything	becomes	a	polarised	and	aggressively	combative	debate.	I	found	his	emphasis	on	dialogue	inspiring,	both	as	a	teacher	and	a	person,	as	well	as	nuanced.	The	role	of	critical	thinking	in	dialogue	was	very	well	articulated:Finally,	true	dialogue	cannot	exist	unless	the	dialoguers	engage	in	critical	thinking	–	thinking	which	discerns	and	indivisible	solidarity	between	the	world	and	the	people	and	admits
of	no	dichotomy	between	them	–	thinking	which	perceives	reality	as	a	process,	as	transformation,	rather	than	as	a	static	entity	–	thinking	which	does	not	separate	itself	from	action,	but	constantly	immerses	itself	in	temporality	without	fear	of	the	risks	involved.	Critical	thinking	contrasts	with	naive	thinking,	which	sees	'historical	time	as	a	weight,	a	stratification	of	the	acquisitions	and	experiences	of	the	past',	from	which	the	present	should	emerge	normalised	and	'well-behaved'.	For	the	naive	thinker,	the	important	thing	is	accommodation	to	this	normalised
'today'.	For	the	critic,	the	important	thing	is	the	continuing	transformation	of	reality.More	worryingly,	this	analysis	feels	very	apposite	to	the	neo-fascist	resurgence	currently	occurring	in	Europe	and	America:...the	former	oppressors	do	not	feel	liberated.	On	the	contrary,	they	genuinely	consider	themselves	to	be	oppressed.	Conditioned	by	the	experience	of	oppressing	others,	any	situation	other	than	their	former	seems	to	them	like	oppression.	Formerly,	they	could	eat,	dress,	wear	shoes,	be	educated,	travel,	and	hear	Beethoven;	while	millions	did	not	eat,	had
no	clothes	or	shoes,	neither	studied	nor	travelled,	much	less	listened	to	Beethoven.	Any	restriction	on	this	way	of	life,	in	the	name	of	the	rights	of	the	community,	appears	to	the	former	oppressors	as	a	profound	violation	of	their	individual	rights	–	although	they	had	no	respect	for	the	millions	who	suffered	and	died	of	hunger,	pain,	sorrow,	and	despair.	For	the	oppressors,	'human	beings'	refers	only	to	themselves;	other	people	are	'things'.This	is	a	wise	and	thought-provoking	book.	I	think	it	especially	significant	for	those	from	developed	countries	who	are
working,	perhaps	for	NGOs,	in	the	developing	world.	No	lasting	improvements	can	be	made	without	partnership	and	dialogue,	rather	than	those	with	money	dictating	to	those	without.A	further	comment	that	rang	very	true	at	the	present	moment	concerns	making	the	state	of	the	world	mythical.	This	is	especially	true	of	neoliberal	capitalism.In	order	to	present	for	the	consideration	of	the	oppressed	and	subjugated	a	world	of	deceit	designed	to	increase	alienation	and	passivity,	the	oppressors	develop	a	series	of	methods	precluding	any	presentation	of	the	world
as	a	problem	and	showing	it	rather	as	a	fixed	entity,	as	something	given	–	something	to	which	people,	as	mere	spectators,	must	adapt.	[…]	It	is	accomplished	by	the	oppressors'	depositing	myths	indispensable	to	the	preservation	of	the	status	quo:	for	example,	the	myth	that	the	oppressive	order	is	a	'free	society';	the	myth	that	all	persons	are	free	to	work	where	they	wish,	that	if	they	don't	like	their	boss	they	can	leave	him	and	find	another	job;	the	myth	that	this	order	respects	human	rights	and	is	therefore	worthy	of	esteem;	the	myth	that	everyone	who	is
industrious	can	become	an	entrepreneur	–	worse	yet,	the	myth	that	the	street	vendor	is	as	much	an	entrepreneur	as	the	owner	of	a	large	factory...These	myths	are	still	alive	and	well,	thus	'Pedagogy	of	the	Oppressed'	remains	inspiring	and	important.	It	caused	me	to	reflect	on	the	importance	of	education,	formal	and	informal,	for	the	changing	of	minds	individually	and	collectively.	I	read	most	of	it	on	a	train	while	very	tired,	though,	so	feel	that	it	deserves	a	re-read	so	I	can	think	about	it	in	greater	depth.nonfiction	teaching	theoryNovember	11,	2017I	see	this
book	floating	around	on	booktube	recently.	It	makes	me	both	very	happy	and	terrified	to	think	it	could	be	getting	a	wider	readership.	Of	all	my	course	in	Uni,	the	one	that	included	this	as	a	text	was	the	most	raw	&	memorable:	"Native	Canadian	World	Views"	So	how	do	I	review	this	book	when	it's	tied	so	closely	to	the	emotional	impact	of	that	uni	course?	Focusing	only	on	this	book	as	an	object	of	paper	&	ink:	It's	dense,	powerful,	moving	theory	crammed	into	about	100	pages.	Most	of	it	went	over	my	head.	The	bits	that	I	understood	I	still	clearly	remember.
"Power	over"	and	"Power	with"	being	key	factors.	The	only	guiding	light	or	hope	that	I	could	glean	is	for	groups	in	power	to	become	"allies"	with	the	oppressed.	Perhaps	also	for	members	of	the	oppressed	to	stop	oppressing	each	other.	I	highly	recommend	reading	this,	dense	or	not	it's	a	powerful	book	that	touches	on	colonialism	and	perhaps	trying	to	find	a	way	to	reverse	the	effects	of	it.	With	so	many	groups	of	people	all	over	the	world	who've	felt	the	generational	impacts	of	colonialism,	it's	a	powerful	one	to	read	for	understanding	the	today.cultural-diffusion
philosophy	uniSeptember	21,	2021“They	confuse	freedom	with	the	maintenance	of	the	status	quo.”	Have	you	ever	did	that	thing	where	you	pick	up	another	book	to	break	up	an	otherwise	tedious	one,	well	I	picked	this	up	to	give	me	a	break	from	a	disappointing	book	and	then	this	turned	out	to	be	even	worse	than	the	book	I	was	escaping	from.	Oh	well,	you	can’t	win	em	all	etc.“Fatalism	is	the	guise	of	docility	is	the	fruit	of	an	historical	and	sociological	situation,	not	an	essential	characteristic	of	a	people’s	behaviour.”Freire	is	very	fond	of	the	idea	of	Praxis,	we
know	this	because	it	is	mentioned	five	times	within	three	lines...and	double	figures	on	the	same,	small	page,	as	well	as	being	pulled	out	throughout	the	book	along	with	his	other	ideas.	That	is	one	of	the	biggest	problems	with	this	book,	the	unnecessary	repetition	of	fairly	basic	ideas,	which	are	then	layered	with	horrid	phrasing	and	poorly	chosen	words	to	create	the	illusion	that	these	ideas	are	more	difficult	and	profound	than	they	really	are.This	has	its	moments,	but	they	are	too	brief	and	muddled	instead	of	expanded.	He	appears	to	lean	incredibly	heavy	on
Erich	Fromm,	except	that	Fromm’s	ideas	are	a	lot	clearer	and	better	presented.	I	have	to	say	I	was	relieved	to	see	that	I	was	far	from	being	alone	in	my	disappointment	and	confusion	with	this	book.	As	far	as	I	can	see	this	is	really	badly	written,	as	if	the	challenge	is	to	decipher	what	are	basically	very	basic	concepts,	but	are	hidden	behind	some	really	bad	writing,	it’s	hard	to	tell	how	much	of	that	is	down	to	the	translation	or	the	author,	but	this	felt	like	pretty	hard	going	and	really	dull	reading	for	156	short	pages.20th-century	brazil	non-fiction	August	24,
2011Writing	a	review	of	this	is	a	challenge	in	part	because	the	book	has	had	such	a	powerful	effect	on	my	approach	to	education,	and	as	such	to	everything	I	do	as	a	University	teacher.	I	come	back	to	it	regularly	to	remind	myself	that	the	topical	fads	in	pedagogy	(such	as	the	claims	made	for	student	centred	active	learning,	so	hip	in	British	HE	in	the	late	2000s	and	early	2010s)	are	not	as	new	as	many	of	their	protagonists	claim.	In	many	cases	thay	are	a	politically	diluted	version	of	a	more	deep	seated	radical	pedagogy	that	without	those	radical	politics	lose
their	transformative	potential	and	keep	education	as	a	training	ground	for	capitalism's	leaders	and	drones.	Friere's	work	grew	from	his	experiences	working	and	teaching	among	the	poor	and	oppressed	of	Brazil's	favelas	and	countryside	while	his	pedagogy	and	methodology	have	become	increasingly	important	in	a	world	where	we	are	becoming	increasingly	alienated,	overmanaged	and	dependent.	I	can	say	nothing	more	than	read	it,	adapt	it	to	your	local	conditions,	and	change	them!Displaying	1	-	30	of	2,730	reviewsGet	help	and	learn	more	about	the	design.
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